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Section 1. EPP Profile
After reviewing and/or updating the Educator Preparation Provider's (EPP's) profile in AIMS, check the box to indicate that the
information available is accurate. 

1.1 In AIMS, the following information is current and accurate...
 Agree Disagree

1.1.1 Contact person
1.1.2 EPP characteristics
1.1.3 Program listings

1.2 [For EPPs seeking Continuing CAEP Accreditation]. Please provide a link to your webpage
that demonstrates accurate representation of your Initial-Licensure Level and/or Advanced-Level
programs as reviewed and accredited by CAEP (NCATE or TEAC).
https://www.fairmontstate.edu/schoolofeducation/

Section 2. Program Completers
2.1 How many candidates completed programs that prepared them to work in preschool through grade 12 settings during
Academic Year 2018-2019 ?

Enter a numeric value for each textbox.
 
2.1.1 Number of completers in programs leading to initial teacher certification or
licensure1 79 

2.1.2 Number of completers in advanced programs or programs leading to a degree,
endorsement, or some other credential that prepares the holder to serve in P-12
schools (Do not include those completers counted above.)2

11 

Total number of program completers 90

 

1 For a description of the scope for Initial-Licensure Programs, see Policy 3.01 in the Accreditation Policy
Manual
2 For a description of the scope for Advanced-Level Programs, see Policy 3.02 in the Accreditation Policy
Manual

Section 3. Substantive Changes
Have any of the following substantive changes occurred at your educator preparation provider or
institution/organization during the 2018-2019 academic year?

3.1 Changes in the established mission or objectives of the institution/organization or the EPP

3.2 Any change in the legal status, form of control, or ownership of the EPP.

3.3 The addition of programs of study at a degree or credential level different from those that were offered when most
recently accredited
The Educational Leadership Certificate program was offered beginning Fall 2019. This program allows candidates to gain
Principal and/or Superintendent certification, with its first completer graduating in Summer 2020 with a Superintendent
certificate. The M.Ed. in Educational Leadership will be offered for the first time in Fall 2020, allowing candidates to complete
their M.Ed. while obtaining Principal and/or Superintendent certification.




The following information provided below represents the EPP’s documentation of data-driven 


changes and includes the tagged standards/components to which the data or changes apply.  


5.1 Effective quality assurance system that monitors progress using multiple measures 


5.3 Results for continuous program improvement are used 


5.4 Measures of completer impact are analyzed, shared and used in decision-making 


5.5 Relevant stakeholders are involved in program evaluation 


[See tagged standards/components above]. The EPP’s Quality Assurance Process is a systematic 


approach to providing regular and comprehensive data on candidate qualifications and 


performance, program effectiveness, and EPP operations. The EPP collects external data from 


academic program reviews, graduate surveys, employer surveys, candidate exit surveys, 


employer observations of graduates, and P-12 student impact data, and then analyzes the data 


and generates reports for the faculty and stakeholders. Both candidate-level data and EPP-level 


data evaluation guides the continual effort to improve curriculum and assessment quality and the 


quality of program completers. The EPP has monthly meetings throughout each semester that 


include data review and continuous improvement as applicable as well as assessment days each 


semester. The Educator Preparation Provider Advisory Council (EPPAC) meets on an annual 


basis to share data with a variety of stakeholders at the EPP level, state level, and local level. The 


EPP works collaboratively with its Professional Development School Partnership to share data 


for informed decision making related to candidate performance, key assessments, and program 


improvement. 


1.3 Application of content and pedagogical knowledge 


4.3 Employer satisfaction 


4.4 Completer satisfaction 


[See tagged standards/components above]. Collaborative efforts by the EPP, public school 


personnel, and the institution’s office of Institutional Effectiveness and Strategic Operations 


(IESO) resulted in a more streamlined process in locating EPP graduates and collecting data 


from EPP graduates and public school personnel. The IESO office deployed the Employer 


Surveys (4.3) and Graduate Surveys (4.4) as links (Qualtrics) via email to principals, mentors, 


academic coaches, and EPP graduates as applicable. The IESO office then compiled and shared 


the submitted survey raw data with the EPP. The EPP organized and analyzed the trend data and 


noted a need to emphasize instruction related to classroom management, IEPs, and differentiated 


instruction. The EPP is implementing an instructional emphasis on classroom management in 


EDUC 3340 Instructional Design II and EDUC 3351 Inclusive Classroom Practices as well as in 


the associated field experience. Survey data and comments noted graduates need a better 


understanding of IEPs as well as how to differentiate instruction, so more targeted instruction in 


IEPs was included in EDUC 2240 High Incidence Disabilities and EDUC 3351 Inclusive 


Classroom Practices.  


  


 







EDUC 3340 Instructional Design II Classroom - Management Plan: Establishing a Culture 


of Learning 


Purpose: Teachers need to have clear and high expectations for their students.  This assignment 


will provide you the space you need to think about what type of learning culture you want to foster 


in your classroom and what routines and expectations you will need to set in place to grow the 


desired learning culture. Your final paper will be between 4-6 pages (12-point font, doubled 


spaced).  Use the readings (online and the book) to support your ideas.  


Please consider the guiding prompts for each section to organize your thinking.   


Part I General Classroom Management Philosophy:  In this section, you will describe your 


general classroom management philosophy.  Use the course readings to support your ideas. 


Begin by teasing apart the phrase “classroom management” and its implications for teachers and 


for students.  How are your values and beliefs about students and learning reflected in these ideas? 


Be specific, what are your values and beliefs and how are they aligning with your ideas about 


classroom management. What are you guiding beliefs about having high expectations for students 


in the classroom and school? What is the role of students and teachers in the classroom in creating 


a culture for learning? How is language a tool in developing this culture and in reinforcing this 


culture? How is diversity, inclusion, and equity a part of your classroom culture? What role do 


parents play?  


Part II Your Classroom Management Plan: In this section, you will describe your classroom 


management plan. What are the classroom expectations?  For each expectation (remember 


positive language and clarity), rationalize why it is needed. You may list these in your paper with 


an explanation under each expectation. How do you communicate the expectations to students?  


How do you communicate them to parents?  How are they taught?  How are they displayed in the 


classroom? How are they reinforced? How do your expectations align with the school-wide 


expectations? How are positive behaviors reinforced in the school (school-wide expectations)?  


What behaviors are rewarded in the school and in the classroom?  Are these behaviors positively 


reinforced? What routines are expected?  How are these taught? What plan is in place when 


students are not meeting the expectations?  How do you communicate with students when they do 


not meet expectations?  How do you redirect behaviors?   


Assessment Criteria:  Below is the assessment criteria for this assignment. The purpose of a 


classroom management plan is clearly defined and fosters a culture for learning.  The purpose is 


supported with examples from the readings. Involvement of teachers, students, and parents in 


establishing and maintaining a learning culture is clear. Classroom expectations are written in 


positive language.  A clear rationale is given for each expectation. There is a clear plan for teaching 


behaviors, rewarding behaviors, and for addressing behaviors that do not meet expectations.  


Writing is clear and specific, citing examples when appropriate.    


 


 


 







EDUC 3351 - Inclusive Practices 


 Candidates apply course information on differentiating instruction to video case studies 


on students with different learning and behavior needs.  Candidates are given multiple 


sources of data on their selected case study and asked to analyze that data, provide a 


summary of the students' strengths and needs, and develop goals for their selected case 


study.  


Candidates then select strategies that would be appropriate for based on information 


provided on students with learning and behavior challenges and teach those strategies to 


their peers. Candidates must differentiate their strategy instruction because classmates in 


the group play the roles of individuals with different disabilities (i.e. - autism, ADHD, 


intellectual disabilities). See Misunderstood Minds overview of all assignments 


(Available to teacher candidates but not available with this document). 


 


EDUC 2240 - High Incidence Disabilities 


New IEP Assignments 


 Prior assignment (put in place after assessment results were initially analyzed) - Mock 


IEP Meeting using Deja Case Study (focuses on collaboration with families and 


clarification of IEP goals) *See EDUC 2240 Scenario for Mock IEP for details 


(Available to teacher candidates but not available with this document). 


 Additional data analysis assignment - Students were given "mock" IQ and achievement 


scores and worked in groups to analyze the scores to determine strengths, weaknesses, 


and implications for students 


 Last Fall two additional assignments were added- 


Mock IEP for Peter Case Study - Focuses on determining services for students with 


Intellectual Disabilities.  *See Mock IEP Information on Peter (Available to teacher 


candidates but not available with this document). 


 Mock IEP for Kelsey Case Study - Focuses on goals and services for students with 


Intellectual Disabilities. *See EDUC 2240 Who Cares about Kelsey? (Available to 


teacher candidates but not available with this document). 


 


3.2 Sets selective admission requirements 


3.4 Creates and monitors candidate progress 


[See tagged standards/components above]. After reviewing the state required Praxis I admission 


exam findings, the EPP determined elementary candidates struggled to pass all three Praxis I 


Core exams. The EPP identified this as a retention issue and implemented several strategies to 


improve retention and formal admission into the Teacher Education program. The EPP tracks 


data on Program Admissions for each semester separating Provisional from Fully Admitted and 







monitors those who move from Provisional to Fully Admitted. Following data analysis and 


discussion, the EPP added a co-requisite course (EDUC 2200 with a 0-credit lab including an 


emphasis on the Core to increase the number of passing students). The EPP added an Education 


section for the SOAR freshman seminar course and implemented a "provisional admission" to 


candidates who have passed all but one Praxis I Core exam and met all other requirements for 


program admission. Two support courses are also offered by the EPP to assist teacher candidates 


and include Core Support in Reading (EDUC 1101) and Core Support in Writing (EDUC 1102). 


Core Academic Skills for Educators 


A systematic review of the required Praxis Core Academic Skills for Educators (CORE) tests 


(reading, writing and mathematics) over the past four (4) years, reveal declining numbers of 


students who actually take the tests despite our best efforts to support them.  While there are 


likely multiple reasons for the decline, we are responding to the need for increased monitoring 


and support of students during that all-important freshman year with these proposed changes.  A 


total of eight or more EDUC 2200 classes have been offered each academic year, with 


consistently strong enrollment, yet many students fail to register for and take the tests. 


For example, in 2018-2019, 195 students were enrolled in EDUC 2200, and fewer than 50 


students attempted to take the Praxis tests.  Most recently, in Fall 2019, 124 students were 


enrolled in EDUC 2200, while fewer than 30 students attempted to take the Praxis tests  


 


2019-2020*incomplete year 


  
1 Attempt to 


Pass 


2 Attempts to 


Pass  


3+ Attempts to 


Pass 
Not Passed 


Reading 28 1 1 10 


Writing 18 3 0 26 


Math 26 3 1 20 


                                     


2018-2019 


  
1 Attempt to 


Pass 


2 Attempts to 


Pass  


3+ Attempts to 


Pass 
Not Passed 


Reading 48 1 0 11 


Writing 26 11 4 30 


Math 23 6 4 40 


  


2017-2018 


  
1 Attempt to 


Pass 


2 Attempts to 


Pass  


3+ Attempts to 


Pass 
Not Passed 


Reading 60 1 0 8 


Writing 48 10 1 30 


Math 40 6 5 42 







  


2016-2017 


  
1 Attempt to 


Pass 


2 Attempts to 


Pass  


3+ Attempts to 


Pass 
Not Passed 


Reading 80 3 2 10 


Writing 52 8 6 39 


Math 58 15 5 36 


 


Program admission numbers changed dramatically when the CORE test became a requirement; 


however, we have been able to maintain a relatively stable number for the past three (3) years.  


We believe the proposed changes in the EDUC 2200 course will bolster our retention numbers 


from pre-program admission, and thus increase numbers of those fully admitted. 


 


Fall 2016               24 


Spring 2017          18 


Fall 2017               45 


Spring 2018          19 


Fall 2018               31 


Spring 2019          16 


Fall 2019               31 


 


1.2 Use of research and evidence to measure students' progress 


3.5 Candidate positive impacts on P-12 students 


[See tagged standards/components above]. Action Research Project data showed a higher 


percentage of teacher candidates scored below an acceptable level of performance on (a) writing 


a proposal, (b) writing a literature review, and (c) data analysis. As a result, the EPP redesigned 


the EDUC 4485 Action Research course to better focus on candidate’s areas of need, and clarify 


the expectations/directions of the proposal, final report, and presentation. Additionally, these 


areas were emphasized in prerequisite courses EDUC 2203 Human Development, Learning & 


Teaching, EDUC 2260 Instructional Design I, EDUC 3340 Instructional Design II, and EDUC 


3351 Inclusive Classroom Practices. 


Action Research Data Summary  


UG Action Research F17 (report not visible in TaskStream – used Blackboard scores) 


Project Component Overall Mean/4.0 Lowest Score/4.0 Highest Score/4.0 


Proposal 3.2   







Final Report 3.5   


Presentation 3.55   


 


 


UG Action Research S18 


Project Component Overall Mean/4.0 Lowest Score/4.0 Highest Score/4.0 


Proposal 3.47  2.5 – Contexts 4.0 – Guiding 


question, Lit Rev. 


sources, Readability 


Final Report 3.52  3.25 – Revisions, 


Data Analysis, 


Discussion of 


Findings 


4.0 – Conclusions 


and 


Recommendations 


Presentation 3.7   


 


UG Action Research F18 


Project Component Overall Mean/4.0 Lowest Score/4.0 Highest Score/4.0 


Proposal 2.82  2.0 - Contexts, 


Synthesis in Lit. 


Rev., Plan for 


Teaching, Ethical 


Writing 


4.0 – Lit. Rev. 


Sources and CSOs 


Final Report 2.95  2.0 – Discussion of 


Findings 


3.5 – Writing and 


Ethical 


Considerations 


Presentation 3.6   


 


 


UG Action Research S19 


Project Component Overall Mean/4.0 Lowest Score/4.0 Highest Score/4.0 


Proposal 3.13  2.25 – Plan for 


reflection 


3.75 – Rationale, Lit 


Rev. sources, Ethical 


Representation 


Final Report 3.14  2.25 – Explanation 


and discussion of 


findings 


4.0 - Readability 


Presentation 3.55   


 


 


UG Action Research F19  


Project Component Overall Mean/4.0 Lowest Score/4.0 Highest Score/4.0 







Proposal 2.82  1.5 – student 


contexts, Lit Rev. 


description and 


synthesis of articles  


4.0 – Guiding 


question 


Final Report 3.06  2.33 – Implications 


for Personal Practice 


4.0 - Readability 


Presentation 3.4   


 


UG Action Research S20 


Project Component Overall Mean/4.0 Lowest Score/4.0 Highest Score/4.0 


Proposal 3.15 2.25- Description and 


relevancy of sources 


3.75 – Rationale and 


Writing Basic 


Conventions and 


Ethical 


Representation 


Final Report In progress   


Presentation    


 


 


Brief analysis: Fall semester overall scores seemed to generally be lower than Spring semester 


scores.  Contexts and Discussion of Findings were often associated with the lowest scores, 


Literature Review sources and writing were often reflected in the highest score criteria.  
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3.4 The addition of courses or programs that represent a significant departure, in terms of either content or delivery,
from those that were offered when most recently accredited

3.5 A contract with other providers for direct instructional services, including any teach-out agreements

Any change that means the EPP no longer satisfies accreditation standards or requirements:
3.6 Change in regional accreditation status

3.7 Change in state program approval

Section 4. Display of Annual Reporting Measures. 
Annual Reporting Measures (CAEP Component 5.4 | A.5.4)

Impact Measures (CAEP Standard 4) Outcome Measures
1. Impact on P-12 learning and development
(Component 4.1) 5. Graduation Rates (initial & advanced levels)

2. Indicators of teaching effectiveness
(Component 4.2)

6. Ability of completers to meet licensing
(certification) and any additional state
requirements; Title II (initial & advanced
levels)

3. Satisfaction of employers and employment
milestones
(Component 4.3 | A.4.1)

7. Ability of completers to be hired in
education positions for which they have
prepared (initial & advanced levels)

4. Satisfaction of completers
(Component 4.4 | A.4.2)

8. Student loan default rates and other
consumer information (initial & advanced
levels)

4.1 Provide a link or links that demonstrate data relevant to each of the Annual Reporting Measures are public-friendly
and prominently displayed on the educator preparation provider's website.

1
Link: https://www.fairmontstate.edu/schoolofeducation/caep-8-annual-reporting-measures

Description of data
accessible via link:

Overview related to long history of EPP accreditation success and summary of the 8 Annual
Reporting Measures required by CAEP.

Tag the Annual Reporting Measure(s) represented in the link above to the appropriate preparation level(s) (initial
and/or advanced, as offered by the EPP) and corresponding measure number.

Level \ Annual Reporting Measure 1. 2. 3. 4. 5. 6. 7. 8.
Initial-Licensure Programs
Advanced-Level Programs   

4.2 Summarize data and trends from the data linked above, reflecting on the prompts below.

What has the provider learned from reviewing its Annual Reporting Measures over the past
three years?

Discuss any emerging, long-term, expected, or unexpected trends? Discuss any
programmatic/provider-wide changes being planned as a result of these data?
Are benchmarks available for comparison?
Are measures widely shared? How? With whom?

As stated in previous reports, the EPP learned that it is challenging to systematically track its graduates and collect Annual
Reporting Measures data, specifically related to impact on P-12 student learning. Please note that the COVID-19 situation
negatively affected the EPP’s efforts to implement an additional follow-up reminder and final opportunity to obtain data for Annual
Reporting Measures 1-4. The EPP report includes data that was possible to obtain from local school districts given the
circumstances.

The EPP collaborated with multiple stakeholders in order to establish a more systematic approach to collecting, analyzing, and
reporting Annual Reporting Measures 1-4. Collaborative efforts among the EPP staff, the Professional Development School (PDS)
Partnership/Clinical Experience Office personnel, public school staff (superintendents, assistant superintendents) principals,
mentors, and academic coaches) and the institution’s office of Institutional Effectiveness and Strategic Operations (IESO) resulted
in a more streamlined process in locating EPP graduates and collecting data from EPP graduates and public school personnel.



The IESO office deployed the Observation Forms (4.2), Employer Surveys (4.3), and Graduate Surveys (4.4) as links (Qualtrics)
via email to principals, mentors, academic coaches, and EPP graduates as applicable. The IESO office then compiled and shared
the submitted survey and observation form raw data with the EPP. The EPP requested “Impact Measures" (benchmark data, pre-
post data, etc.) of its graduates on P-12 student learning for Standard 4.1. 

The EPP was able to obtain graduates’ impact on student learning data (Standard 4.1) from one local school district on ten
graduates for both math and reading and one graduate for reading only. The eleven graduates represented elementary,
intermediate, and middle school grade levels with one Title I teacher and one substitute teacher. The school district provided
iReady benchmark data and the EPP focused on Percent Progress to Annual Typical Growth. With regard to Percent Progress to
Annual Typical Growth, EPP graduates had an overall class average impact that ranged from 42-119% growth for reading with a
mean impact of 63% Annual Typical Growth and a range of 21-116% growth for math with a mean impact of 80% Annual Typical
Growth. Data from iReady benchmark measure from school district suggest EPP graduates positively impacted students’ learning
for two core content areas of math and reading in a variety of elementary, intermediate, and middle school grade levels.

The EPP Observation Form (Standard 4.2) includes 10 competencies with graduates rated by employers on each competency as
Distinguished (4), Proficient (3), Basic (2), or Unsatisfactory (1). The form collectively includes competencies in all four of the West
Virginia Professional Teaching Standards (WVPTS) and the four InTASC categories as well as being tagged to the CAEP
standards. Each school district had a mentor/academic coach who completed the IESO deployed Observation Form respectively
for forty-five EPP graduates. EPP graduates had specialization areas at the elementary grade levels and in art, English, gifted,
health, library, math, music, physical education, science, and social studies. The overall mean was 3.17 (above the Proficient
level) and the range was 2.93 to 3.56. According to the completed Observation Forms, EPP graduates are performing above the
Proficient level in competencies that represent all four InTASC categories and all four WVPTS. 

The competencies of the EPP Employer Survey (Standard 4.3) are explicitly aligned/tagged to CAEP, InTASC, and the WVPTS
and reflect the shared values and beliefs of the EPP. The survey includes four separate sections that match the four WVPTS:
Curriculum and Planning, The Learner and the Learning Environment, Teaching, and Professional Responsibilities for Self
Renewal, School, and Community. Each competency has a stem, which reads: “The recent FSU graduates in my building are well
prepared to.” The employer rated each competency on the survey via a likert scale: Strongly Agree (4), Agree (3), Disagree (2), or
Strongly Disagree (1). The IESO office deployed an Employer Survey to principals of schools with employed EPP graduates in two
local school districts. Principals completed the Employer Survey on ten graduates who had specialization areas at the elementary
grade levels and in art, English, gifted, music, science, and social studies. The overall mean for the four WVPTS sections was a
3.27 with a range of 3.24 to 3.3 (all above the Proficient level). Overall survey ratings indicate that employers are satisfied with the
EPP graduates’ preparation for their assigned responsibilities in working with P-12 students.
The Network for Excellence in Teaching (NeXT) is a partnership that developed a set of common surveys (Exit, Transition to
Teaching, and Supervisor) to assess how EPPs prepare new teachers. The West Virginia (WV) Higher Education Policy
Commission (HEPC) sponsored a research agreement with NeXT to provide participating WV EPPs with the first Transition to
Teaching Survey (TTS) in 2019. The TTS included five separate sections (Instructional Practice, Diverse Learners, Learning
Environment, Professionalism, and Program Recommendation) with multiple competencies for each section. The graduate rated
each competency on the survey via a likert scale: Agree (4), Tend to Agree (3), Tend to Disagree (2), or Disagree (1). The overall
mean ratings for each of the competencies in the five sections ranged from 3.0 to 3.73 with the exception of two competencies
related to differentiating instruction for mental health needs (2.86) and English-language learners (2.79). The majority of EPP
graduate ratings (Agree/Tend to Agree) indicate that their teacher education program prepared them to accomplish the
competencies of teaching related to Instructional Practice, Diverse Learners, Learning Environment, and Professionalism. 

The EPP Graduate Survey includes four separate sections that match the 4 WVPTS: Curriculum and Planning, The Learner and
the Learning Environment, Teaching, and Professional Responsibilities for Self Renewal, School, and Community (these
competencies were inadvertently not included in the survey when transferred to Qualtrics). The competencies are explicitly
aligned/tagged to CAEP standards, InTASC categories, and the WVPTS. Each competency has a stem, which reads: “My teacher
education program prepared me to.” The employer rates each competency on the survey via a Likert scale: Strongly Agree (4),
Agree (3), Disagree (2), or Strongly Disagree (1). The IESO office deployed a Graduate Survey to each employed EPP graduate in
two local school districts. Twelve graduates completed Graduate Surveys with specialization areas at the elementary grade levels
and in English, health, library, music, physical education, and special education. The overall mean for first three WVPTS sections
was a 3.29 with the range being 3.2 to 3.5 (all above the Proficient level). Overall survey ratings indicate that graduates perceive
their preparation as relevant to the responsibilities they confront on the job, and that their preparation was effective.
The TTS, Employer, and Graduate Surveys included a constructed-response. For example, one employer commented: “FSU
students come into our building ready to learn and be a part of our team. They are professional and prepared to teach assigned
curriculum. I appreciate them working with the ‘whole child’ amongst our diverse group of students.” Graduate comments included
strengths related to the small class sizes, the expertise of instructors, quality of clinical experiences, use of assessments, and a
variety of teaching strategies to meet the needs of all students. Preparation improvement comments included classroom
management training, training related to opioid crisis, trauma, and mental health issues, impact of sociocultural characteristics of
students on learning, and more information related to the extracurricular aspects of teaching (field trips, parent interaction, etc.).

The information below is not an all-inclusive list, but it highlights the EPP's data analyses and changes being planned related to
trend data. The EPP is implementing an instructional emphasis on classroom management in EDUC 3340 Instructional Design II
and EDUC 3351 Inclusive Classroom Practices as well as in the associated field experience. Survey data and comments noted
graduates need a better understanding of IEPs as well as how to differentiate instruction, so more targeted instruction in IEPs was
included in EDUC 2240 High Incidence Disabilities and EDUC 3351 Inclusive Classroom Practices. 
The EPP has collected, analyzed, and reported impact, observation, and survey annual measures data over multiple semesters
and utilizes this data as available benchmarks for comparisons and for measuring success. The EPP sets benchmark mean



scores of 3.0-4.0 (Proficient or above) for the observation form and surveys and makes note of any of mean scores that fall below
that range. If trend data are below the set benchmarks then the EPP makes an informed decision of what possible changes need
to be made regarding continuous improvement. This same continuous improvement process occurs when the EPP determines
that narrative comments indicate a trend that needs addressed. 

The EPP has monthly meetings throughout each semester that include data review and continuous improvement as applicable as
well as assessment days each semester. The Educator Preparation Provider Advisory Council (EPPAC) meets on an annual basis
to share data with a variety of stakeholders at the EPP level, state level, and local level. The EPP works collaboratively with its
PDS Partnership (5 school districts and 36 schools) to share data for informed decision making related to candidate performance,
key assessments, and program improvement.

Section 5. Areas for Improvement, Weaknesses, and/or Stipulations
Summarize EPP activities and the outcomes of those activities as they relate to correcting the areas cited in the last
Accreditation Action/Decision Report.

Section 6. Continuous Improvement
CAEP Standard 5

The provider maintains a quality assurance system comprised of valid data from multiple measures, including evidence of
candidates' and completers' positive impact on P-12 student learning and development. The provider supports continuous
improvement that is sustained and evidence-based, and that evaluates the effectiveness of its completers. The provider
uses the results of inquiry and data collection to establish priorities, enhance program elements and capacity, and test
innovations to improve completers' impact on P-12 student learning and development.

CAEP Standard 5, Component 5.3
The provider regularly and systematically assesses performance against its goals and relevant standards, tracks results
over time, tests innovations and the effects of selection criteria on subsequent progress and completion, and uses results
to improve program elements and processes.

6.1 Summarize any data-driven EPP-wide or programmatic modifications, innovations, or changes planned,
worked on, or completed in the last academic year. This is an opportunity to share targeted continuous
improvement efforts your EPP is proud of. Focus on one to three major efforts the EPP made and the
relationship among data examined, changes, and studying the results of those changes.

Describe how the EPP regularly and systematically assessed its performance against its goals or the CAEP standards.
What innovations or changes did the EPP implement as a result of that review?
How are progress and results tracked? How will the EPP know the degree to which changes are improvements?

The following questions were created from the March 2016 handbook for initial-level programs sufficiency criteria for
standard 5, component 5.3 and may be helpful in cataloguing continuous improvement.

What quality assurance system data did the provider review?
What patterns across preparation programs (both strengths and weaknesses) did the provider identify?
How did the provider use data/evidence for continuous improvement?
How did the provider test innovations?
What specific examples show that changes and program modifications can be linked back to evidence/data?
How did the provider document explicit investigation of selection criteria used for Standard 3 in relation to
candidate progress and completion?
How did the provider document that data-driven changes are ongoing and based on systematic assessment of
performance, and/or that innovations result in overall positive trends of improvement for EPPs, their candidates,
and P-12 students?

The following thoughts are derived from the September 2017 handbook for advanced-level programs
How was stakeholders' feedback and input sought and incorporated into the evaluation, research, and decision-making
activities?

A Master Assessment Plan/Calendar guide the EPP Quality Assurance Process that serves as a systematic approach providing
regular and comprehensive data on candidate qualifications and performance, program effectiveness, and EPP operations. The
EPP uses TaskStream (TS), a cloud-based assessment management platform, to archive key assessments that EPP faculty and
PDS stakeholders design, implement, and evaluate. The EPP incorporates multiple measures across program "checkpoints" that
provide continuous feedback about candidate performance. Key assessment evidence including the Student Teaching Assessment
(STA), Field Experience 2 (30hr), Field Experience 3 (75hr), Action Research Project, and Dispositions demonstrates that the
EPP's quality assurance system provides formal and informal measures of candidate performance in meeting CAEP Standards 1-4.
All assessments align with the InTASC standards, CAEP standards, and WVPTS. In addition, assessments align with CREDE and
ISTE standards to address themes of diversity and technology. 



The EPP collects external data from academic program reviews, graduate surveys, employer surveys, candidate exit surveys,
employer observations of graduates, and P-12 student impact data, and then analyzes the data and generates reports for the
faculty and stakeholders. Both candidate-level data and EPP-level data evaluation guides the continual effort to improve curriculum
and assessment quality and the quality of program completers. Data analysis at all levels inform the EPP operations and program
quality; the EPP uses this information to implement changes, thus continuing the assessment cycle. The TS system contains two
platforms - the Accountability Management System (AMS) and the Learning Achievement Tools (LAT). The AMS comprises course
and program spaces, documenting the following assessment process: faculty map outcomes and assessments to appropriate
national standards, share findings and data, analyze and interpret data, draw conclusions, and create action plans for
recommended changes based on data analysis. The LAT allows faculty to design course assessments within its platform.
Candidates are able submit assignments, portfolios, projects, artifacts, etc. that can be assessed by faculty via rubrics and are also
linked to the AMS course and program spaces. Both the AMS and LAT are utilized by the EPP in its continuous improvement
process.

The newly formed office of Institutional Effectiveness and Strategic Operations (IESO) reviews all programs annually, offering
programmatic feedback across campus. The IESO evaluates programs in the following categories: mission/vision statements,
program goals, program outcomes, assessment plans, action plans, and overall recommendations made by the program. The
program materials include but are not limited to master syllabi, faculty vitae, advisory boards, and curriculum mapping. 

The information below is not an all-inclusive list, but it highlights the EPP's data analyses and planned changes related to trend
data reported in our most recent Site Visit (Fall 2018) and Annual Reports. The EPP is implementing an instructional emphasis on
classroom management in EDUC 3340 Instructional Design II and EDUC 3351 Inclusive Classroom Practices as well as in the
associated field experience. Survey data and comments noted graduates need a better understanding of IEPs as well as how to
differentiate instruction, so more targeted instruction in IEPs and differentiated instructions were included in EDUC 2240 High
Incidence Disabilities and EDUC 3351 Inclusive Classroom Practices as well as scaffolded in other classes. Analysis of data in the
education program across all academic specializations resulted in several improvements in relation to EPP program assessments
and curriculum sequence. For example, Action Research Project data showed a higher percentage of teacher candidates scored
below an acceptable level of performance on (a) writing a proposal, (b) writing a literature review, and (c) data analysis. As a result,
the EPP redesigned the Action Research course (EDUC 4485) to better focus on candidate’s areas of need, and clarify the
expectations/directions of the proposal, final report, and presentation. Additionally, these areas were emphasized in prerequisite
courses EDUC 2203 Human Development, Learning & Teaching, EDUC 2260 Instructional Design I, EDUC 3340 Instructional
Design II, and EDUC 3351 Inclusive Classroom Practices.

After reviewing the state required Praxis I admission exam findings, the EPP determined elementary candidates struggled to pass
all three Praxis I Core exams. The EPP identified this as a retention issue based on declining numbers of candidates achieving
formal admission and implemented several strategies to improve retention and increase the number of candidates granted formal
admission into the Teacher Education program. The EPP tracks data on Program Admissions for each semester separating
Provisional from Fully Admitted and monitors those who move from Provisional to Fully Admitted. Following data analysis and
discussion that revealed many students struggle to pass at least one of the Core exams, the EPP added a co-requisite course
(EDUC 2200 with a 0-credit lab including an emphasis on the Core to increase the number of passing students). The EPP added
an Education section for the SOAR freshman seminar course and implemented a "provisional admission" to candidates who have
passed all but one Praxis I Core exam and met all other requirements for program admission. Two support courses are also offered
by the EPP to assist teacher candidates on these exams that include Core Support in Reading (EDUC 1101) and Core Support in
Writing (EDUC 1102). The university opened a Tutoring and Testing Center as well and the EPP emphasizes this service to
candidates who can benefit from their services as necessary. 

The EPP designed an "EPP Changes Chart" in order to monitor if the implemented changes are achieving the desired
results/outcomes. The chart tentatively includes the following categories: Date change initiated, Description of issue identified for
change, Relevant accreditation standards (CAEP, InTASC, WVPTS, ISTE, CREDE), Action Steps, Person(s) responsible, Goal for
completion date, Data to be Utilized, Actual completion date, and Final results. The “EPP Changes Chart” should assist the EPP in
the process of tracking data-driven decision making for continuous improvement and to determine if the intended outcomes are
being achieved.

Tag the standard(s) or component(s) to which the data or changes apply.

1.2 Use of research and evidence to measure students' progress
1.3 Application of content and pedagogical knowledge
3.2 Sets selective admission requirements
3.4 Creates and monitors candidate progress
3.5 Candidate positive impacts on P-12 students
4.3 Employer satisfaction
4.4 Completer satisfaction



5.1 Effective quality assurance system that monitors progress using multiple measures
5.3 Results for continuous program improvement are used
5.4 Measures of completer impact are analyzed, shared and used in decision-making
5.5 Relevant stakeholders are involved in program evaluation

Upload data results or documentation of data-driven changes.

 Annual_Report_Tagged_Data_Changes_6.1_Revised.pdf

6.2 Would the provider be willing to share highlights, new initiatives, assessments, research, scholarship, or service
activities during a CAEP Conference or in other CAEP Communications?

 Yes    No

6.3 Optional Comments

Section 8: Preparer's Authorization
Preparer's authorization. By checking the box below, I indicate that I am authorized by the EPP to complete the 2020
EPP Annual Report.

 I am authorized to complete this report.

Report Preparer's Information

Name: Jason A. Noland

Position: CAEP Co-Coordinator

Phone: (304)333-3686

E-mail: jnoland@fairmontstate.edu

I understand that all the information that is provided to CAEP from EPPs seeking initial accreditation, continuing accreditation
or having completed the accreditation process is considered the property of CAEP and may be used for training, research and
data review. CAEP reserves the right to compile and issue data derived from accreditation documents.

CAEP Accreditation Policy

Policy 6.01 Annual Report

An EPP must submit an Annual Report to maintain accreditation or accreditation-eligibility. The report is opened for data
entry each year in January. EPPs are given 90 days from the date of system availability to complete the report.

CAEP is required to collect and apply the data from the Annual Report to:

1. Monitor whether the EPP continues to meet the CAEP Standards between site visits.
2. Review and analyze stipulations and any AFIs submitted with evidence that they were addressed.
3. Monitor reports of substantive changes.
4. Collect headcount completer data, including for distance learning programs.
5. Monitor how the EPP publicly reports candidate performance data and other consumer information on its website.

CAEP accreditation staff conduct annual analysis of AFIs and/or stipulations and the decisions of the Accreditation Council to
assess consistency.

Failure to submit an Annual Report will result in referral to the Accreditation Council for review. Adverse action may result.

Policy 8.05 Misleading or Incorrect Statements

The EPP is responsible for the adequacy and accuracy of all information submitted by the EPP for accreditation purposes,
including program reviews, self-study reports, formative feedback reports and addendums and site visit report responses,



and information made available to prospective candidates and the public. In particular, information displayed by the EPP
pertaining to its accreditation and Title II decision, term, consumer information, or candidate performance (e.g., standardized
test results, job placement rates, and licensing examination rates) must be accurate and current.

When CAEP becomes aware that an accredited EPP has misrepresented any action taken by CAEP with respect to the EPP
and/or its accreditation, or uses accreditation reports or materials in a false or misleading manner, the EPP will be contacted
and directed to issue a corrective communication. Failure to correct misleading or inaccurate statements can lead to adverse
action.

 Acknowledge


