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Section 1. AIMS Profile
After reviewing and/or updating the Educator Preparation Provider's (EPP's) profile in AIMS, check the box to indicate that the
information available is accurate. 

1.1 In AIMS, the following information is current and accurate...
 Agree Disagree

1.1.1 Contact person
1.1.2 EPP characteristics
1.1.3 Program listings

Section 2. Program Completers
2.1 How many candidates completed programs that prepared them to work in preschool through grade 12 settings during
Academic Year 2017-2018 ?

Enter a numeric value for each textbox.
 
2.1.1 Number of completers in programs leading to initial teacher certification or
licensure1 65 

2.1.2 Number of completers in advanced programs or programs leading to a degree,
endorsement, or some other credential that prepares the holder to serve in P-12
schools (Do not include those completers counted above.)2

21 

Total number of program completers 86

 

1 For a description of the scope for Initial-Licensure Programs, see Policy 3.01 in the Accreditation Policy
Manual
2 For a description of the scope for Advanced-Level Programs, see Policy 3.02 in the Accreditation Policy
Manual

Section 3. Substantive Changes
Have any of the following substantive changes occurred at your educator preparation provider or
institution/organization during the 2017-2018 academic year?

3.1 Changes in the established mission or objectives of the institution/organization or the EPP
The mission of FSU is: “Fairmont State University is a comprehensive, regional university committed to educating global
citizen leaders in an environment distinguished by a commitment to excellence, student success, and transformational
impact.” The EPP's mission statement, "to prepare reflective and responsive educators who possess the knowledge, skills,
and dispositions to help all students learn," is supportive of the institution's commitment to excellence and transformational
impact, but extends the meaning, specifically addressing the success of EPP candidates.
3.2 Any change in the legal status, form of control, or ownership of the EPP.

3.3 The addition of programs of study at a degree or credential level different from those that were offered when most
recently accredited
Earth and Space Science Grades 5-Adult is a new program that was approved at the institution and state level. This program
has not been submitted for SPA approval yet and will be submitted in the next review cycle.
3.4 The addition of courses or programs that represent a significant departure, in terms of either content or delivery,
from those that were offered when most recently accredited

3.5 A contract with other providers for direct instructional services, including any teach-out agreements



Any change that means the EPP no longer satisfies accreditation standards or requirements:
3.6 Change in regional accreditation status

3.7 Change in state program approval

Section 4. Display of Annual Reporting Measures. 
Annual Reporting Measures (CAEP Component 5.4 | A.5.4)

Impact Measures (CAEP Standard 4) Outcome Measures
1. Impact on P-12 learning and development
(Component 4.1) 5. Graduation Rates (initial & advanced levels)

2. Indicators of teaching effectiveness
(Component 4.2)

6. Ability of completers to meet licensing
(certification) and any additional state
requirements; Title II (initial & advanced
levels)

3. Satisfaction of employers and employment
milestones
(Component 4.3 | A.4.1)

7. Ability of completers to be hired in
education positions for which they have
prepared (initial & advanced levels)

4. Satisfaction of completers
(Component 4.4 | A.4.2)

8. Student loan default rates and other
consumer information (initial & advanced
levels)

4.1 Provide a link or links that demonstrate data relevant to each of the Annual Reporting Measures are public-friendly
and prominently displayed on the educator preparation provider's website.

1
Link: https://www.fairmontstate.edu/schoolofeducation/caep-8-annual-reporting-measures

Description of data
accessible via link:

Overview related to long history of EPP accreditation success and summary of the 8 Annual
Reporting Measures required by CAEP.

Tag the Annual Reporting Measure(s) represented in the link above to the appropriate preparation level(s) (initial
and/or advanced, as offered by the EPP) and corresponding measure number.

Level \ Annual Reporting Measure 1. 2. 3. 4. 5. 6. 7. 8.
Initial-Licensure Programs
Advanced-Level Programs   

4.2 Summarize data and trends from the data linked above, reflecting on the prompts below.

What has the provider learned from reviewing its Annual Reporting Measures over the past
three years?

Discuss any emerging, long-term, expected, or unexpected trends? Discuss any
programmatic/provider-wide changes being planned as a result of these data?
Are benchmarks available for comparison?
Are measures widely shared? How? With whom?

Overall, the EPP learned that it is difficult to systematically track its graduates and collect Annual Reporting Measures data,
specifically related to impact on P-12 student learning.

The EPP collaborated with multiple stakeholders to demonstrate the "Impact Measures" of its graduates on P-12 student learning
for Standard 4 (Annual Reporting Measures 1-4). The Network for Excellence in Teaching (NeXT) is a partnership that developed a
set of common surveys (Exit, Transition to Teaching, and Supervisor) to assess how EPPs prepare new teachers. The West
Virginia (WV) Higher Education Policy Commission (HEPC) sponsored a research agreement with NeXT via North Dakota State
University (NDSU) to provide participating WV EPPs with the survey instruments, data analysis, and reporting. However, the EPP
has not received any annual reporting results in a format that can be utilized yet. 

The EPP provided a detailed overview of its 3 cycles (Fall 16, Spring 17, Fall 17) of data in the 2018 EPP Annual Report prior to its
Fall 2018 CAEP Onsite visit. The EPP has Standard 4 data from its graduates for the Spring 2018 semester and (as explained
above) is designing a systematic process for gathering data for Fall 2018 graduates. The EPP had few December 2017 graduates
(n=2) who were hired for Spring 2018. The EPP is contacting its graduates over the past few semesters in order to determine who
is currently employed in order to gather data. The EPP received data for 1 Math and 1 Physical Education/Health graduate in



Spring 2018. Pre-Post data provided in Math and School Health Assessment Questionnaire results indicated both had a positive
impact on P-12 student learning (Standard 4.1). 

The EPP Observation Form (Standard 4.2) includes 10 competencies with graduates rated by employers on each competency as
Distinguished (4), Proficient (3), Basic (2), or Unsatisfactory (1). The form collectively includes competencies in all four of the West
Virginia Professional Teaching Standards (WVPTS) and the four InTASC categories. The overall mean was 3.6 and the range was
3-4 (all above the Proficient level). According to the Observation Form completed by P-12 staff, EPP graduates are performing
above the Proficient level in competencies that represent all four InTASC categories and all four WVPTS. 

The competencies of the EPP Employer Survey (Standard 4.3) are explicitly aligned/tagged to CAEP, InTASC, and the WVPTS
and reflect the shared values and beliefs of the EPP. The survey includes four separate sections that match the four WVPTS:
Curriculum and Planning (10 competencies), The Learner and the Learning Environment (9 competencies), Teaching (10
competencies), and Professional Responsibilities for Self-Renewal, School, and Community (8 competencies). Each competency
has a stem, which reads: “The recent FSU graduates in my building are well prepared to.” The employer rated each competency
on the survey via a Likert scale: Strongly Agree (4), Agree (3), Disagree (2), or Strongly Disagree (1). The overall mean for each of
the WVPTS sections was a 3.5 or above with the range being 3-4. Overall survey ratings indicate that employers are satisfied with
the EPP graduates’ preparation for their assigned responsibilities in working with P-12 students.

The EPP Graduate Survey includes four separate sections that match the 4 WVPTS: Curriculum and Planning (10 competencies),
The Learner and the Learning Environment (9 competencies), Teaching (10 competencies), and Professional Responsibilities for
Self-Renewal, School, and Community (8 competencies). Each competency has a stem, which reads: “My teacher education
program prepared me to.” The graduate rates each competency on the survey via a Likert scale: Strongly Agree (4), Agree (3),
Disagree (2), or Strongly Disagree (1). The overall mean for each of the WVPTS sections was a 3.625 or above with the range
being 3-4. Overall survey ratings indicate that graduates perceive their preparation as relevant to the responsibilities they confront
on the job, and that their preparation was effective.

Both surveys include a constructed-response section with three open-ended statements related to: 1) Overall perspectives of the
strengths of the EPP, 2) Ideas for improving the EPP, and 3) Suggestions for improving the surveys. For example, one employer
commented: "FSU graduates are well prepared to step directly into a classroom. My graduate teacher is amazing in her ability to
design, plan, and implement lessons that meet the varied learning styles of her students. Her classes are well managed and
discipline issues are dealt within the classroom." Graduate comments included strengths related to quality of clinical experiences,
use of assessments, and a variety of teaching strategies to meet the needs of all students. Improvement comments included
problems with the lengthy lesson plan template and secondary classroom management training.

The EPP worked with its P12 partners to present a suite of evidence. Pre/Post and benchmark data verify that EPP graduates
have a positive influence on P-12 students’ learning. Observation Form performance ratings demonstrate that graduates apply the
professional knowledge, skills, and dispositions that the preparation experiences were designed to achieve. Employers are
satisfied with the graduates’ preparation related to their assigned responsibilities to work with P-12 students. Graduates perceive
their preparation as relevant to the responsibilities they confront on the job, and that their preparation was effective. 

The information (A-E) below is not an all-inclusive list, but it highlights the EPP's data analyses and several continuous
improvement changes over the past 3 years. The Annual Reporting Measures are widely shared via the EPP website. Additionally,
the EPP has monthly Data Review and Continuous Improvement meetings throughout each semester. The Educator Preparation
Provider Advisory Council (EPPAC) meets on an annual basis to share data measures and data-driven decisions with a variety of
stakeholders at the EPP level, state level, and local level. The EPP works collaboratively with its Professional Development School
(PDS) Partnership (5 school districts and 36 schools) to share data for informed decision making related to candidate
performance, key assessments, and program improvement.
A. Data from field experiences showed the lowest mean scores tended to be in classroom management. As a result, classroom
management was given more emphasis and development of a management plan was added to EDUC 3340: Instructional Design
II. 
B. Data from field experiences and student teaching also indicated Use of Assessments in Instruction was an area for
improvement, thus the EPP is reviewing assessment instruction in EDUC 2260 and 3340 (Instructional Design courses), as well as
methods courses to determine ways to improve this area. To date, data analysis assignments have been added to EDUC 2260
and EDUC 3351: Inclusive Classroom Practices. 
C. Employer survey data noted graduates need a better understanding of IEPs and SATs, as well as how to differentiate
instruction, so more targeted instruction in IEPs was included in EDUC 2240: High Incidence Disabilities and EDUC 3351:
Inclusive Classroom Practices. 
D. After reviewing the findings, the EPP determined elementary candidates struggled to pass all 3 CORE exams. This has led to
discussions and a proposal to allow them to take a third education course (EDUC 2203: Human Development, Learning &
Teaching), if they simultaneously enroll in CORE support courses. 
E. Analysis of data in the education program across all academic specializations resulted in several improvements in relation to
EPP program assessments and curriculum sequence. For example, Action Research Project data showed a higher percentage of
teacher candidates scored below an acceptable level of performance on (a) writing a proposal, (b) writing a literature review, and
(c) data analysis. As a result, the EPP redesigned the Seminar in Action Research course (EDUC 4485) to better focus on
candidate’s areas of need, and clarify the expectations/directions of the proposal, final report, and presentation. Additionally,
scaffolding of these areas was added to prerequisite courses EDUC 2203: Human Development, Learning & Teaching, EDUC
2260: Instructional Design I, EDUC 3340: Instructional Design II, and EDUC 3351: Inclusive Classroom Practices. 

The EPP is also designing what it is referring to as an "EPP Changes Chart" in order for the EPP to monitor if the changes being



implemented are achieving the desired results/outcomes. The chart will include the following categories: Date change initiated,
Description of issue identified for change, Relevant accreditation standards (CAEP, InTASC, WVPTS, ISTE, CREDE), Action
Steps, Person(s) responsible, Goal for completion date, Actual completion date, and Final results.

Fairmont State University and its Foundation have implemented a capital campaign for student scholarships with the goal of
positively impacting recruitment, retention, and graduation rates (outcome measure). “Every Gift Matters—The Scholarship
Campaign" is replacing the Fairmont Fund and 100% of gifts to this campaign will support student scholarships. EPP candidates
will benefit from this campaign with a possibility of increased scholarship opportunities. Additionally, the EPP has hired an
Academic Success Coordinator and has its Journey Program. Both of these initiatives assist the EPP with its recruitment and
retention of teacher candidates and assist the candidates with their successful progression through the program in order to
graduate and attain certification/licensure.

The EPP continues its collaborative efforts with all stakeholders to establish a systematic process to collect and analyze annual
measures data in order to make informed decisions for continuous improvement.

Section 5. Areas for Improvement, Weaknesses, and/or Stipulations
Waived

Section 6. Continuous Improvement
Waived

Section 8: Preparer's Authorization
Preparer's authorization. By checking the box below, I indicate that I am authorized by the EPP to complete the 2019
EPP Annual Report.

 I am authorized to complete this report.

Report Preparer's Information

Name: Dr. G. H. Budd Sapp

Position: Professor/CAEP Coordinator

Phone: 304-367-4663

E-mail: ghbudd.sapp@fairmontstate.edu

I understand that all the information that is provided to CAEP from EPPs seeking initial accreditation, continuing accreditation
or having completed the accreditation process is considered the property of CAEP and may be used for training, research and
data review. CAEP reserves the right to compile and issue data derived from accreditation documents.

CAEP Accreditation Policy

Policy 6.01 Annual Report

An EPP must submit an Annual Report to maintain accreditation or accreditation-eligibility. The report is opened for data
entry each year in January. EPPs are given 90 days from the date of system availability to complete the report.

CAEP is required to collect and apply the data from the Annual Report to:

1. Monitor whether the EPP continues to meet the CAEP Standards between site visits.
2. Review and analyze stipulations and any AFIs submitted with evidence that they were addressed.
3. Monitor reports of substantive changes.
4. Collect headcount completer data, including for distance learning programs.
5. Monitor how the EPP publicly reports candidate performance data and other consumer information on its website.

CAEP accreditation staff conduct annual analysis of AFIs and/or stipulations and the decisions of the Accreditation Council to
assess consistency.

Failure to submit an Annual Report will result in referral to the Accreditation Council for review. Adverse action may result.

Policy 8.05 Misleading or Incorrect Statements

The EPP is responsible for the adequacy and accuracy of all information submitted by the EPP for accreditation purposes,
including program reviews, self-study reports, formative feedback reports and addendums and site visit report responses,
and information made available to prospective candidates and the public. In particular, information displayed by the EPP
pertaining to its accreditation and Title II decision, term, consumer information, or candidate performance (e.g., standardized
test results, job placement rates, and licensing examination rates) must be accurate and current.



When CAEP becomes aware that an accredited EPP has misrepresented any action taken by CAEP with respect to the EPP
and/or its accreditation, or uses accreditation reports or materials in a false or misleading manner, the EPP will be contacted
and directed to issue a corrective communication. Failure to correct misleading or inaccurate statements can lead to adverse
action.

 Acknowledge


