
Section 1. AIMS Profile
After reviewing and/or updating the Educator Preparation Provider's (EPP's) profile in AIMS, check the box to indicate that the
information available is accurate. 

Section 2. Program Completers
2.1 How many candidates completed programs that prepared them to work in preschool through grade 12 settings during 
Academic Year 2016-2017 ?
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Institution: Fairmont State University
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1.1 In AIMS, the following information is current and accurate...
  Agree Disagree

1.1.1 Contact person

1.1.2 EPP characteristics

1.1.3 Program listings

Enter a numeric value for each textbox.
 

2.1.1 Number of completers in programs leading to initial teacher certification or
licensure1 51 

2.1.2 Number of completers in advanced programs or programs leading to a degree,
endorsement, or some other credential that prepares the holder to serve in P-12 
schools (Do not include those completers counted above.)2

17 

Total number of program completers 68

 

1 For a description of the scope for Initial-Licensure Programs, see Policy 3.01 in the Accreditation Policy
Manual
2 For a description of the scope for Advanced-Level Programs, see Policy 3.02 in the Accreditation Policy
Manual

Section 3. Substantive Changes
Have any of the following substantive changes occurred at your educator preparation provider or
institution/organization during the 2016-2017 academic year?

3.1 Changes in the established mission or objectives of the institution/organization or the EPP

Mission: Fairmont State University is a comprehensive, regional university committed to educating global citizen 
leaders in an environment distinguished by a commitment to excellence, student success and transformational 
impact.. The objectives are now divided among three strategic themes: Student Success-Retention; Enrollment
Management-Growth; and Resource Diversification-Philanthropy. Each theme has specific objectives and strategies 
for meeting these objectives.

3.2 Any change in the legal status, form of control, or ownership of the EPP.

No Change / Not Applicable

3.3 The addition of programs of study at a degree or credential level different from those that were offered 
when most recently accredited

No Change / Not Applicable

3.4 The addition of courses or programs that represent a significant departure, in terms of either content or 
delivery, from those that were offered when most recently accredited

December 2017, a revised Multi-Categorical Special Education program was approved to add additional reading 



Section 4. Display of Annual Reporting Measures. 

courses required by the state. Additional coursework was added in autism and information on autism was embedded 
across courses in the new program. Also, an additional class in assistive technology was added. An elective course 
and an assessment course from the original program were eliminated. Assessment is now embedded in all methods 
and strategy courses. The revised program leads to Multi-Categorical Special Education certification and an autism 
endorsement in grades K-12.

3.5 A contract with other providers for direct instructional services, including any teach-out agreements

No Change / Not Applicable

Any change that means the EPP no longer satisfies accreditation standards or requirements:

3.6 Change in regional accreditation status

No Change / Not Applicable

3.7 Change in state program approval

No Change / Not Applicable

Annual Reporting Measures (CAEP Component 5.4 | A.5.4)

Impact Measures (CAEP Standard 4) Outcome Measures

1. Impact on P-12 learning and development
(Component 4.1)

5. Graduation Rates (initial & advanced levels)

2. Indicators of teaching effectiveness
(Component 4.2)

6. Ability of completers to meet licensing 
(certification) and any additional state 
requirements; Title II (initial & advanced 
levels)

3. Satisfaction of employers and employment 
milestones
(Component 4.3 | A.4.1)

7. Ability of completers to be hired in
education positions for which they have 
prepared (initial & advanced levels)

4. Satisfaction of completers
(Component 4.4 | A.4.2)

8. Student loan default rates and other 
consumer information (initial & advanced 
levels)

4.1 Provide a link or links that demonstrate data relevant to each of the Annual Reporting Measures are public-friendly 
and prominently displayed on the educator preparation provider's website.

1
Link: https://www.fairmontstate.edu/schoolofeducation/about-us/educator-preparation-effectiveness

Description of data 
accessible via link: Annual Reporting Measures Table

Tag the Annual Reporting Measure(s) represented in the link above to the appropriate preparation level(s) (initial 
and/or advanced, as offered by the EPP) and corresponding measure number.

Level \ Annual Reporting Measure 1. 2. 3. 4. 5. 6. 7. 8.

Initial-Licensure Programs

Advanced-Level Programs    

4.2 Summarize data and trends from the data linked above, reflecting on the prompts below.

4.1 Impact on P-12 Student Learning and Development
The EPP’s collaborative efforts resulted in the identification of 60 different graduates employed in seven school districts from Fall 
2016, Spring 2017, and Fall 2017. The EPP received impact on student learning growth data from 30 of the 60 identified graduates 
for a 50% return rate. The 30 graduates represented the following licensure content areas: 1 Business, 13 Elementary, 6 English, 
1 Math 5-9/Elementary, 5 Math, 2 Music, and 2 Physical Education. Growth measures received by the EPP varied depending on 
the grade level, content area, and the proprietary instruments adopted by the different school districts. Regardless of the growth 

What has the provider learned from reviewing its Annual Reporting Measures over the past 
three years? 

Discuss any emerging, long-term, expected, or unexpected trends? Discuss any 
programmatic/provider-wide changes being planned as a result of these data?
Are benchmarks available for comparison?
Are measures widely shared? How? With whom?



Section 5. Areas for Improvement, Weaknesses, and/or Stipulations

Summarize EPP activities and the outcomes of those activities as they relate to correcting the areas cited in the last 
Accreditation Action/Decision Report.

NCATE: Areas for Improvement related to Standard 4 cited as a result of the last CAEP review:

The EPP reviewed candidates' enrollment, admission numbers, and diversity data and set goals in May for 2017-18 and beyond. 
The EPP identified two major goals during the 2016-17 academic year: one of which was to increase by 5-9% the number of 
candidates from diverse backgrounds in cohorts. The admitted pool of candidates over the past four semesters reflects the 
diversity of West Virginia (WV) more than the diversity of America's P-12 students. In WV, only 6% of the population is other than 
White; FSU draws 88% of its students from WV. Thus, with the majority of FSU's student body from WV, race/ethnicity is unlikely to
represent America's 27.5% proportion of minorities. However, at FSU the student population is 15.4% minorities, which is 
significantly greater than that of WV, reflecting efforts to make FSU a more diverse setting. The EPP also strives to recruit more 
candidates from outside WV. In the EPP's admitted UG cohorts from F15, S16, F16, S17, the percentage was 8.3% minorities; in 
F17, the percentage was 15%.The EPP makes considerable effort to focus on recruitment of diverse candidates. For example, the 
EPP dedicated four scholarships to students of color interested in teaching, and awarded those scholarships to two African-
American and two Native American students. In addition to the four scholarship awards, the EPP added two new scholarships. The 
EPP established a Diversity Advisory Board (DAB) last year, which includes faculty and staff, representatives from local 
businesses, churches, and school boards. The DAB's purpose is to identify strategies and initiatives to increase the number of 
teacher candidates from a broad range of backgrounds including students of color. One of the DAB's first efforts was to collaborate 
with the WV Office of Minority Affairs with the mission to provide forums for discussion of minority issues and to assist in the 
development of strategies. Dr. William White visited FSU, spoke with faculty and met with the DAB to share ideas on how to 
increase recruitment and retention students from a broad range of backgrounds and diverse populations. The DAB identified the

data type, the EPP graduates had a positive impact on P-12 student learning in all of the school districts regarding their respective 
content/licensure areas.
4.2 Indicators of Teaching Effectiveness
The EPP Observation Form includes 10 competencies with graduates rated by employers on each competency as Distinguished 
(4), Proficient (3), Basic (2), or Unsatisfactory (1). The form collectively includes competencies in all four of the WVPTS and the 
four InTASC categories. Over three semesters (cycles), the EPP identified 60 different graduates in seven school districts with 37 
forms returned for a 62% return rate. The mean ratings of the EPP Graduates on each of the 10 competencies were all above the
Proficient level. The lowest mean rating was 3.06/4 with the highest mean rating being 3.83/4. The highest overall mean rating 
(3.54/4) was for Competency #5 (Collaborates with school colleagues and other professionals to best serve the needs of students). 
Competency #4 (Creates a positive supportive environment that manages student behavior and emphasizes the importance of 
learning) and Competency #8 (Demonstrates competency in the knowledge and implementation of technology 
standards/instruction) each received an overall rating of 3.43/4. The lowest overall mean rating was 3.14/4 for Competency #7
(Gathers and interprets data for improvement of teaching and learning).
4.3 Satisfaction of Employers and Employment Milestones
The competencies of the EPP Employer Survey are explicitly aligned/tagged to CAEP, InTASC, and the WVPTS and reflect the 
shared values and beliefs of the EPP. The survey includes four separate sections that match the four WVPTS: Curriculum and 
Planning (10 competencies), The Learner and the Learning Environment (9 competencies), Teaching (10 competencies), and 
Professional Responsibilities for Self Renewal, School, and Community (8 competencies). Each competency has a stem, which 
reads: “The recent FSU graduates in my building are well prepared to.” The employer rated each competency on the survey via a 
likert scale: Strongly Agree (4), Agree (3), Disagree (2), or Strongly Disagree (1).In the Fall 2016 pilot, the EPP identified 8 
graduates in two school districts and received 4 Employer Surveys for a return rate of 50 percent. In Spring 2017, the EPP 
identified 29 graduates in two school districts and received 18 Employer Surveys for a return rate of 62 percent. For Fall 17, the 
EPP identified 23 graduates and received 11 Employer Surveys for a return rate of 48 percent. The graduate licensure areas 
included Elementary, Biology/Chemistry, English, Math, Music, Physical Education/Health, and Social Studies. Overall survey 
mean ratings range from 3.27/4 to 3.73/4 and indicate that employers are satisfied with the EPP graduates’ preparation for their 
assigned responsibilities in working with P-12 students.
4.4 Satisfaction of Completers
The EPP Graduate Survey includes four separate sections that match the 4 WVPTS: Curriculum and Planning (10 competencies), 
The Learner and the Learning Environment (9 competencies), Teaching (10 competencies), and Professional Responsibilities for 
Self Renewal, School, and Community (8 competencies). Each competency has a stem, which reads: “My teacher education 
program prepared me to.” The employer rates each competency on the survey via a likert scale: Strongly Agree (4), Agree (3), 
Disagree (2), or Strongly Disagree (1). In the Fall 2016 pilot, the EPP identified 8 graduates in two school districts and received 7 
Graduate Surveys for a return rate of 87.5 percent. In Spring 2017, the EPP identified 29 graduates in two school districts and 
received 18 Graduate Surveys for a return rate of 62 percent. For Fall 2017, the EPP identified 23 graduates and received 19 
Graduate Surveys for a return rate of 82.6 percent. The graduate licensure areas included Art, Elementary, Biology/Chemistry,
Business, English, Math, Music, Physical Education/Health, and Social Studies. Overall survey mean ratings range from 2.97/4 to
3.75/4 and indicate that graduates perceive their preparation as relevant to the responsibilities they confront on the job, and that
their preparation was effective.

1. Candidates have limited opportunities to interact with diverse peers. (ITP) (ADV)

2. Candidates have limited opportunities to interact with diverse faculty. (ITP) (ADV)



top 10 WV school districts and schools with diverse populations. The director of the EPP's summer programs recruits heavily in 
these diverse population areas to attract middle and high school students. The EPP's two summer programs (Future Teachers 
Academy and Careers in Education) are free to the attendees. The EPP publicizes these opportunities through various venues. 
Summer camp attendees become aware of the EPP scholarship opportunities and other initiatives with the goal of attracting 
students of diverse backgrounds. The DAB hosted an "open house" for students without a major and made coaches aware of the 
EPP's efforts. The EPP set goals and implemented initiatives to increase the opportunities for candidates to interact with diverse 
peers. The DAB advises the EPP on recruitment strategies for diverse faculty. Dr. White addressed opportunities and strategies 
with regard to attracting and recruiting diverse faculty to the EPP and strategies to retain and support diverse faculty. Three faculty 
positions became available recently. The EPP offered one position to an African-American candidate who declined the position. A 
candidate of Korean descent unsuccessfully interviewed for the second position. The third position attracted a candidate from 
Japan. The EPP is making a good faith to attract faculty from diverse backgrounds. The EPP made commendable advances in 
recruiting diverse candidates, thus increasing the opportunities for candidates to interact with diverse peers. The EPP recruited and 
offered positions to diverse faculty without success thus far, but intends to change that trend in the near future. The efforts of the 
DAB have increased the opportunity to interact with diverse community members and will eventually lead to diverse faculty hires
increasing opportunities to interact with diverse faculty. April 17, 2018, two members of the DAB attended a state-wide meeting on 
Diversity and Inclusion with three major purposes: to draft a resolution or policy statement for the Higher Education Policy 
Commission (HEPC), share best practices, and plan a statewide conference in the fall 2018 on Diversity and Inclusion. While this 
does not directly affect our AFI's, we are showing a good faith effort to create the kind of community where diverse candidates or 
prospective faculty will want to come here. 

Section 6. Continuous Improvement
CAEP Standard 5

The provider maintains a quality assurance system comprised of valid data from multiple measures, including evidence of 
candidates' and completers' positive impact on P-12 student learning and development. The provider supports continuous
improvement that is sustained and evidence-based, and that evaluates the effectiveness of its completers. The provider 
uses the results of inquiry and data collection to establish priorities, enhance program elements and capacity, and test 
innovations to improve completers' impact on P-12 student learning and development.

CAEP Standard 5, Component 5.3
The provider regularly and systematically assesses performance against its goals and relevant standards, tracks results 
over time, tests innovations and the effects of selection criteria on subsequent progress and completion, and uses results
to improve program elements and processes.

6.1 Summarize any data-driven EPP-wide or programmatic modifications, innovations, or changes planned, 
worked on, or completed in the last academic year. This is an opportunity to share targeted continuous 
improvement efforts your EPP is proud of. Focus on one to three major efforts the EPP made and the
relationship among data examined, changes, and studying the results of those changes.

 Describe how the EPP regularly and systematically assessed its performance against its goals or the CAEP standards. 
 What innovations or changes did the EPP implement as a result of that review? 
 How are progress and results tracked? How will the EPP know the degree to which changes are improvements?

The following questions were created from the March 2016 handbook for initial-level programs sufficiency criteria for 
standard 5, component 5.3 and may be helpful in cataloguing continuous improvement.

 What quality assurance system data did the provider review? 
 What patterns across preparation programs (both strengths and weaknesses) did the provider identify? 
 How did the provider use data/evidence for continuous improvement? 
 How did the provider test innovations? 
 What specific examples show that changes and program modifications can be linked back to evidence/data? 
 How did the provider document explicit investigation of selection criteria used for Standard 3 in relation to 

candidate progress and completion?
 How did the provider document that data-driven changes are ongoing and based on systematic assessment of 

performance, and/or that innovations result in overall positive trends of improvement for EPPs, their candidates, 
and P-12 students? 

The following thoughts are derived from the September 2017 handbook for advanced-level programs
How was stakeholders' feedback and input sought and incorporated into the evaluation, research, and decision-making
activities?

A Master Assessment Plan and Calendar guide the EPP Quality Assurance Process, a systematic approach providing regular and 
comprehensive data on candidate qualifications and performance, program effectiveness, and EPP operations. The EPP uses 
TaskStream (TS), a cloud-based assessment management platform, to archive key assessments that EPP faculty and PDS
stakeholders design, implement, evaluate, and calibrate. The EPP incorporates multiple measures across program “checkpoints”
that provide continuous feedback about candidate performance. Key program assessment evidence Assessment of Student 



Teaching (STA), Field Experience 3 (75hr), Field Experience 2 (30hr), Action Research Project, and Dispositions demonstrates that 
the EPP’s quality assurance system provides formal and informal measures of candidate performance in meeting CAEP’ Standards 
1-4. All assessments align with the InTASC and WV Professional Teaching Standards (WVPTS). In addition, assessments align 
with CREDE and ISTE standards to address issues of diversity and technology. Advanced programs align with the Council for 
Exceptional Children (CEC) and International Literacy Association (ILA) standards.
The EPP collects external data from academic program reviews, graduate surveys, employer surveys, candidate exit surveys, 
employer observations of graduates, and P-12 student impact data; the EPP analyzes the data and generates reports for the 
faculty and stakeholders. Both candidate-level data and unit-level data evaluation guides the continual effort to improve curriculum 
and assessment quality and the quality of program completers. Data analysis at all levels informs the EPP operations and program 
quality; the EPP uses this information to implement changes, thus continuing the assessment cycle. The TS system contains two 
“solutions” - the Accountability Management System (AMS) and the Learning Achievement Tools (LAT). The AMS comprises 
course and program spaces, documenting the following assessment process: faculty map outcomes and assessments to 
appropriate national standards, share findings and data, analyze and interpret data, draw conclusions, and create action plans for 
recommended changes based on data analysis. The TS AMS archives the program space containing this information. The TS LAT 
compiles and reports data from candidate admission through graduation. The key assessments measure candidates’ knowledge,
skills, and professional dispositions in both the classroom and in field experiences as they matriculate through the program. Public 
school host teachers evaluate all field experiences and clinicals, submitting evaluations in TS.
TS also houses the undergraduate developmental portfolio process, and when operational, it will monitor student progress at four 
program checkpoints: Admission to the Teacher Education program, Mid-program Review, Admission to Student Teaching, and 
Program Completion. In clinical practice, candidates apply their skills and are assessed by WVPTS Standard 1- Curriculum & 
Planning competencies 1C, 1D, 1E and Standard 3 -Teaching 3C, 3D, 3E, and 3F. On the Assessment of Student Teaching (STA), 
the 75hr Field Experience 3, and 30hr Field Experience 2 assessments, the lowest mean scores are consistently in Standard 3,
competency 3E - Use of Assessments in Instruction. The range in the 30hr field experience is 3.2-3.69; the 75hr field experience is 
3.28-3.75; and in Student Teaching (ST), the range is 3.45-3.95. From CAEP Standard 4, with regard to the employer satisfaction 
of the EPP’s graduates, the lowest overall mean scores (3.2/4 and 3.3/4) were from the competencies “Makes teaching decisions 
based on the results of assessments and student learning,” and “uses a variety of assessments.” While these scores are in the 
proficient range and although the trend is that candidates perform slightly better over time at the undergraduate level, post-
graduates have similar lower scores in these competencies. The EPP believes it should investigate why this element is consistently 
the lowest score. The EPP will disaggregate the data by content areas to evaluate whether candidates in a specific content area 
scored lower. We need to examine the content of EDUC 2240/3340 Instructional Design I & II, which are the common education 
core classes where assessment is taught, to determine whether curriculum needs to be strengthened. In addition, we plan to 
examine how we address assessment in the content methods courses. 
The EPP uses SPA results evidence to inform decision-making and improve instruction and candidate learning outcomes in 
multiple ways. Program faculty analyze all SPA reports individually and collectively during EPP assessment meetings. Some 
examples of recent decisions are: changes in course sequence, addition of new courses or revision of existing courses to meet
deficiencies and improve instruction, revision and validation of assessment instruments/rubrics to better reflect candidate outcomes 
and alignment to standards, regular and systematic EPP discussion of data analyses, and identification of retention issues. 
Standard 3 shows evidence of date-driven change in the EPP’s work with regard to the Praxis Core Academic Skills for Educators 
(CORE) tests. The EPP has identified these tests as a significant challenge for full admission into teacher education. Test score 
data from all candidates taking the CORE test from 2013-2016, revealed an overall pass rate of 82% for reading, 56% for writing, 
and 49% for math. This information lead us to investigate the relationship of ACT and CORE test scores to determine whether a 
particular ACT score indicated a high probability of a candidate passing the CORE test. We found that an ACT of 20 had a 96% 
chance of being successful on the CORE reading section, and an ACT of 19 indicated a 67% chance of passing. Writing results 
varied, but a score of 18 appears to result in a 100% chance of passing, while a score of 17 drops the probability to 75%. A math 
ACT of 21 indicates a 79% chance of passing, while 23 indicates an 88% chance of passing, and a score of 25 indicates a 100% 
chance of passing, but a score of 19 indicates only a 50% chance of passing. At freshmen orientation events, where candidates 
register for their first semester in college, advisors look at the incoming pre-education candidates’ ACT scores; if candidates have 
ACT scores of 20 or lower in math, 17 or lower in English, or 19 or lower in English, we recommend the various support classes 
discussed below. The EPP has discussed making policy changes around these scores but has decided to analyze the data further 
before setting policy that would require the support courses based on ACT scores. In the fall of 2015, the EPP shared test data with 
the Dean of the College of Science and Technology and FSU mathematics instructors concerning CORE data (test #5732). As a 
result, math instructors designed MATH 1400 SPTP: Core Test Support, to help students struggling to pass the math section. The 
EPP has tracked students, comparing those who have taken the class prior to taking the test with those who have taken the class
after not passing the test. For 2016, 66% of students who had not passed the test previously, passed the test after the class. Of 
students who took the class before attempting the test, 57.14% passed. After analyzing the CORE reading/writing test data in 
spring 2017, the EPP developed and offered two EPP-created support courses, EDUC 1199 ST: CORE Reading Support and 
EDUC 1199 ST: CORE Writing Support. Of students who have taken the reading or writing support class, 66% have passed. 
Through test support, the EPP attempts to grant more students admission to the program. The undergraduate enrollment trend has 
increased in the most recent cohort group. Spring 2016 enrollment was N=33, fall 2016 - N=25, spring 2017 - N=18 and fall 2017 -
N=45. We believe the combination of changes with regard to CORE tests, including support classes, tutoring, encouraging new
recruits to take the tests early, and embedding test study strategies into EDUC 2200 Introduction to Education has helped 
admission numbers improve. Standard 4 details the evidence the EPP gathered with regard to CAEP’s four impact measures 
relevant to graduates of our programs, including: impact on P-12 learning and development, teacher effectiveness, employer
satisfaction, and completer satisfaction. The EPP describes the collection of available student learning growth measures, which 
varied greatly dependent on grade level, content area, and the proprietary instruments adopted by different school districts. 
Regardless of the type of student learning growth measure, the EPP’s graduates demonstrate the ability to positively impact P-12 
learning growth. The effectiveness of teaching data and the employer survey data demonstrate that graduates score at the
proficient level or higher in curriculum and planning, the learner and the learning environment, teaching, and professional 
responsibilities for self-renewal. Employers are satisfied with the graduates’ preparation related to their assigned duties and 



responsibilities to work with P-12 students and graduates scored at the proficient level or higher on the graduate observation form. 
Graduates perceive their preparation was relevant to their job responsibilities and that their preparation was effective.The EPP has 
reported on the remaining four impact measures in Annual Report and Title II documentation including graduation rates, ability of 
completers to meet license requirements, ability of completers to be hired in a field in which they were prepared, and consumer
information. From the Title II reports, the EPP’s completer numbers for 2013-14 (103 completers =30 ADV & 73 ITP), 2014-15 (107 
completers = 27 ADV & 80 ITP), and the most recent year is 2015-16 (74 completers = 16 ADV & 58 ITP). From the past three Title 
II reports, the EPP’s PLT pass rate is 96%, 93% and 88% for 2013-16.

Tag the standard(s) or component(s) to which the data or changes apply. 

1.1 Understanding of InTASC Standards
1.2 Use of research and evidence to measure students' progress
1.3 Application of content and pedagogical knowledge
3.2 Sets selective admission requirements
3.3 Monitors attributes and dispositions beyond academic ability
3.4 Creates and monitors candidate progress
4.1 Completer impact on student growth and learning
4.2 Completer effectiveness via observations and/or student surveys
4.3 Employer satisfaction
4.4 Completer satisfaction
5.1 Effective quality assurance system that monitors progress using multiple measures
5.2 Quality assurance system relies on measures yielding reliable, valid, and actionable data.
5.3 Results for continuous program improvement are used

Upload data results or documentation of data-driven changes.

6.2 Would the provider be willing to share highlights, new initiatives, assessments, research, scholarship, or service activities 
during a CAEP Conference or in other CAEP Communications?

 Yes    No

6.3 Optional Comments
https://w.taskstream.com/ts/manager73/FSUCAEPSelf-Study
This is the link to our self-study. All data tables are located there.

Section 7: Transition
In the transition from legacy standards and principles to the CAEP standards, CAEP wishes to support a successful transition 
to CAEP Accreditation. The EPP Annual Report offers an opportunity for rigorous and thoughtful reflection regarding progress 
in demonstrating evidence toward CAEP Accreditation. To this end, CAEP asks for the following information so that CAEP can 
identify areas of priority in providing guidance to EPPs.

7.1 Assess and identify gaps (if any) in the EPP’s evidence relating to the CAEP standards and the progress made on 
addressing those gaps. This is an opportunity to share the EPP’s assessment of its evidence. It may help to use the Readiness 
for Accreditation Self-Assessment Checklist, the CAEP Accreditation Handbook (for initial level programs), or the CAEP 
Handbook: Guidance on Self-Study Reports for Accreditation at the Advanced Level. 

If there are no identified gaps, click the box next to "No identified gaps" and proceed to question 7.2.
 No identified gaps

If there are identified gaps, please summarize the gaps and any steps planned or taken toward the gap(s) to be fully 
prepared by your CAEP site visit in the text box below and tag the standard or component to which the text applies.
During the Self-Study, the SPED and READ faculty identified gaps in the programs related to recruitment/retention and 
employer/completer satisfaction and immediately created a plan to address the gaps. The SPED faculty made detailed changes to 
the SPED Practicum Evaluation and the 75 hour Clinical Evaluation to define the levels of performance for the assessment 
competencies which are based on the CEC Standards and Elements. The EPP sent the assessments to host teachers, site 
coordinators who supported advanced candidates, and candidates who graduated from the SPED program and were working as 
special educators and asked them to review the assessments for content validity.

Due to the limited response, the EPP asked a select group of PDS site coordinators who worked with candidates or had previous
experience in special education to review the assessments during the fall 2017 meeting with PDS site coordinators. Similar to the 
process at the initial level, Lawshe's Content Validity Ratio (CVR) was used to determine content validity of the responses (N=15), 
which allowed raters to score each West Virginia Professional Teaching Standard (WVPTS) competency as Essential (E), Useful 
(U), or Not Necessary (N). Lawshe's formula, CVR = (ne - N/2)/(N/2), was utilized to determine content validity for each
competency on the assessments. The competencies that did not meet the CV were reviewed individually to determine if 50% of 
reviewers felt it was an Essential competency. All competencies on the SPED Practicum Assessment met the 50% Essential 



response criteria and all but four criteria met Lawshe's CVR. On the 75 hour Clinical Assessment, 20 out of 25 competencies met 
the 50% Essential response criteria, but only three competencies met Lawshe's CV. Review of the data showed that several site
coordinators did not record responses for some competencies on the 75 hour Clinical Assessment, thus limiting our sample size. 
As a result, we plan to repeat this process in spring 2018 for the 75 hour Clinical Assessment to obtain a larger sample size and 
enhance confidence in the content validity of this instrument. The EPP will create materials for the SPED Practicum Assessment 
and 75 hour Clinical Assessment in summer 2018 and in fall 2018, will calibrate these materials to establish interrater reliability. 
The EPP will use the evaluation forms in spring 2019 to begin collecting data and in fall 2019, will develop an action plan based on
analysis of results.

SPED faculty will use the competencies that were validated through the 50% Essential response criteria on the revised SPED 
practicum assessment to create a survey to determine if advanced program completers perceive their preparation as relevant to the
responsibilities they confront on the job and to see if candidates believe that their preparation was effective. 

The same competencies will be used to create a survey to send to employers to see if they are satisfied with completers' 
preparation. Questions will be included to determine if completers reach employment milestones such as promotion and retention 
as well. A four level scale will be used to avoid neutral responses and items on the survey will be stated in terms of behaviors and
professional practice. A generic scale will be provided based on a Likert Scale from "strongly disagree" to "strongly agree" for each
item.

The EPP faculty will meet with in spring 2018 to draft the surveys using the validated competencies from the SPED Practicum
Evaluation, and the SPED and READ Advisory Boards will review and evaluate survey questions as well as consider other 
questions for each survey. The surveys will be sent to candidates and to their employers after program completion and one year 
later for follow up. Program faculty will meet to interpret data each semester as part of the annual review process to identify trends 
and patterns, address issues or concerns, and evaluate the survey.

The same content validity and survey creation process will be used for the READ program. In summer 2018, program faculty will 
revise rubrics to meet level 3 or above on the CAEP assessment rubric. In fall 2018, they will assess content validity and develop 
calibration materials. In spring 2019 the READ Advisory Board will meet to evaluate samples to determine interrater reliability. In fall 
2019, program faculty will use the evaluation to begin collecting data and will develop action plan based on analysis of results.

In addition, program faculty will also identify a representative sample of program completers from the READ and SPED programs 
from both PDS and non-PDS schools for focus groups in spring and fall 2018. The representative sample will also consider the 
years of teaching experience of program completers, gender, and race/ethnicity. The completers in the focus group will be asked to 
report on how well they were prepared for their job responsibilities and if they perceived their preparation as relevant and effective. 
Program faculty will electronically record completer responses and analyze responses to determine patterns and themes. Areas of 
concern from both the surveys and the focus groups will be discussed with program advisory boards in spring 2019 and program
changes will be made based on collaborative work with the advisory boards.

Tag the standard(s) or component(s) to which the text applies.

A.1.1 Candidate Knowledge, Skills, and Professional Dispositions
A.3.1 Admission of Diverse Candidates who Meet Employment Needs
A.4.1 Satisfaction of Employers
A.4.2 Satisfaction of Completers

7.2 I certify to the best of my knowledge that the EPP continues to meet legacy NCATE Standards or TEAC Quality Principles, 
as applicable. 

 Yes    No

7.3 If no, please describe any changes that mean that the EPP does not continue to meet legacy NCATE Standards or TEAC 
Quality Principles, as applicable.

Section 8: Preparer's Authorization

Preparer's authorization. By checking the box below, I indicate that I am authorized by the EPP to complete the 2018 
EPP Annual Report.

 I am authorized to complete this report.

Report Preparer's Information

Name: Carolyn Crislip-Tacy

Position: Dean



I understand that all the information that is provided to CAEP from EPPs seeking initial accreditation, continuing accreditation 
or having completed the accreditation process is considered the property of CAEP and may be used for training, research and 
data review. CAEP reserves the right to compile and issue data derived from accreditation documents.

CAEP Accreditation Policy

Policy 6.01 Annual Report

An EPP must submit an Annual Report to maintain accreditation or accreditation-eligibility. The report is opened for data
entry each year in January. EPPs are given 90 days from the date of system availability to complete the report.

CAEP is required to collect and apply the data from the Annual Report to:

1. Monitor whether the EPP continues to meet the CAEP Standards between site visits.
2. Review and analyze stipulations and any AFIs submitted with evidence that they were addressed.
3. Monitor reports of substantive changes.
4. Collect headcount completer data, including for distance learning programs.
5. Monitor how the EPP publicly reports candidate performance data and other consumer information on its website.

CAEP accreditation staff conduct annual analysis of AFIs and/or stipulations and the decisions of the Accreditation Council to 
assess consistency.

Failure to submit an Annual Report will result in referral to the Accreditation Council for review. Adverse action may result.

Policy 8.05 Misleading or Incorrect Statements

The EPP is responsible for the adequacy and accuracy of all information submitted by the EPP for accreditation purposes, 
including program reviews, self-study reports, formative feedback reports and addendums and site visit report responses, 
and information made available to prospective candidates and the public. In particular, information displayed by the EPP 
pertaining to its accreditation and Title II decision, term, consumer information, or candidate performance (e.g., 
standardized test results, job placement rates, and licensing examination rates) must be accurate and current.

When CAEP becomes aware that an accredited EPP has misrepresented any action taken by CAEP with respect to the EPP 
and/or its accreditation, or uses accreditation reports or materials in a false or misleading manner, the EPP will be contacted 
and directed to issue a corrective communication. Failure to correct misleading or inaccurate statements can lead to adverse 
action.

 Acknowledge

Phone: 304-367-4143

E-mail: ccrisliptacy@fairmontstate.edu


