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What Assessment Isn’t!!

This 1s NOT
Compliance-Only

Assessment

* This is NOT hoop-jumping
« This is NOT just to satisfy an accreditor
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What Assessment Is:

° .
Assessment Exists IMPROVED STUDENT LEARNING
to Improve Stlldent Strong Teaching — Engaged Students — Better Outcomes

EFFECTIVE TEACHING ENGAGED STUDENTS BETTER OUTCOMES

.
L e amlng @ Clear Goals o Active Participation a:;] Higher Achievement
‘: Collaboration *

@ Engaging Lessons 'i:‘: Stronger Skills

) gﬁ;it;?tck& ea Critical Thinking /5;: Greater Confidence
o Let’s .

__/" High ( | ' Motivation & :?} Prepared for

lﬂl. Expectations Learn: Ownership 6‘-}—’ the Future

* Student Learning 1s
the Central Focus

@ When students learn more, they grow more—today and for the future.

May 12, 2026
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* Faculty Lead Academic Quality

 Decisions
Evidence

arc

What Assessment Is:

Anchored

n

FACULTY CONSULTATION

GREAT FACULTY
BUILD * SHARE IDEAS

GREAT FUTURES * LISTEN
+ SOLVE TOGETHER

« SUPPORT STUDENTS

OUR STUDENTS,
OUR COMMUNITY.
QUR COMMITMENT.
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What Assessment Is:

Assessment 18 Ne '
Transparent and Shared

Assessment 1S
Sustainable
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VWhat Assessment Is:
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* Assessment Requires Institutional
Support
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Fairmont State Assessment Philosophy-
7 Principles

1. Assessment Exists to Improve Student Learning
2. Faculty Lead Academic Quality

3. Student Learning 1s the Central Focus

4. Decisions are Anchored in Evidence

5. Assessment 1s Transparent and Shared

6. Assessment 1s Sustainable

7. Assessment Requires Institutional Support

May 12, 2026



Improve

act on findings
and follow up

Analyze

examine and
interpret evidence
as a faculty

Define

articulate program
learning outcomes

faculty
discussion of
student learning

Align
connect outcomes

to courses and
experiences

Gather

collect direct and
indirect evidence
of learning

May 12,2026



“Students will ....”

Writing Student Learning Outcomes

* Program Learning Outcomes (PLOs)
— Most important student achievements
— ~ 4 to 6 outcomes

* Course Learning Outcomes (CLOs)
— Contribute to PLOs
— Curriculum maps

* Defined by Program Faculty
— Transparency
— Discussion
— Revisions

PLO1 ||PLO2 ||PLO3 ||PLO 4
CLO 1 CLO 1
CLO 2 CLO 2
CLO 3 CLO 3
CLO 4 CLO 4




Students will

Strong Learning Outcomes {

compare

cvaluate contrast
u u V U .
» Specific identify design

define
Interpret
e Measurable S analyze recommend

* Active l

o Student- i performance
centered exam question project recital

 Simple -1 -

» Realistic

Student achievement




Weak Learning Outcomes

Students will understand molecular orbital
theory.

Students will apply molecular orbital theory to
explain bonding in transition metal complexes.

Students will know the descriptive chemistry of
main group elements.

Students will explain experimental data
using the descriptive chemistry of main
group elements.

Students will be scientifically competent.

Students will apply scientific knowledge
and skills to solving problems.

Students will conduct independently a
novel chemistry research project.

Students will engage in a chemistry research project.

The chemistry curriculum teaches the scientific
process and its limitations.




If a Simple Formula Helps

_ _ context,
Students will + action verb + -+ f needed

Students will apply molecular orbital theory to explain bonding in transition
metal complexes.

Students will explain experimental data using the chemistry of
main group elements.

:} Bloom’s Taxonomy




Bloom's Three Domains of Learning

 Hierarchies
 Action verbs

Affective

values
attitudes

Psychomotor

physical skills
embodied performance

Students will engage
ethically with research
participants.

Students will be able
to perform a
fractional distillation.




The Cognitive Domain

Level Verbs & Sample Objectives Discussion Questions
Remember Arrange, Define, Describe, Detail, Draw, Duplicate, Identify, Indicate, e Whowas..?
Inventory, Label, List, Locate, Match, Name, Outline, Pick, Point, e Whatis...?

Be able to recall
information such as

dates, events, places,
ideas, definitions, e Label the parts of the heart.

formulas, and theories. ®  Outline the steps in the writing process.
e Recite the Gettysburg Address.

Pronounce, Quote, Recall, Recite, Recognize, Record, Relate, Repeat, e When was...?
Reproduce, Restate, State, Underline



Alignment of Learning Outcomes — |In 2D!

|

Module/Activity Objectives

\_

Learning Outcome Artifact/Data\

Learning Outcome Artifact/Data

/

Students will explain

experimental data using

the descriptive chemistry
of main group elements.

Laboratory report on
qualitative testing of
an unknown sample.
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3

Gather

collect direct and
indirect evidence
of leaming

Direct Evidence:
Evidence based on student work or performance that
demonstrates what students know or can do.

Example sources include papers, exams, projects, presentations,
portfolios, performances, clinical evaluations, licensure results, and

scored demonstrations.
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GATHER — Indirect Evidence

3

Gather

collect direct and
indirect evidence
of leaming

Indirect Evidence:
Evidence based on perceptions, experiences, reflections, or other
proxies for learning rather than direct demonstration of learning.

Example sources include student surveys, alumni surveys, employer
feedback, exit interviews, course evaluations, and focus groups.
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3

Gather

collect direct and
indirect evidence
of leaming

Quality Evidence:
Evidence produces actionable data that demonstrates whether
learners mastered expected knowledge, skills, or behaviors.

Maps directly to the defined outcome
Accurately assesses what it claims to measure (validity)

Produces consistent results over time across different
raters (reliability)

Considers multiple measures
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©

Gather

collect direct and
indirect evidence
of leaming

Multiple Measures

Candidate Pedagogical Knowledge

Pedagogy Courses GPA

PRAXIS Principles of Learning and Teaching Exam Scores

Lesson Plan Rubric Scores

AB Clinical Observation Tool Rubric Scores

WV TPA Total Scores

WV TPA Task 2: Standards and Goals (All Measures in Category)

WV TPA Task 3: Assessment Plan (All Measures in Category)

WV TPA Task 4: Design for Instruction (All Measures in Category)
Dispositions: Appropriately Interacting with P-12 Learners in the Setting

Senior Portfolio: Aligned to INTASC Standards 6-8
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3

Gather

collect direct and
indirect evidence
of leaming

Data can be collected to show growth
over time.

Data can be collected to demonstrate
competency at completion.
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©

Gather

collect direct and
indirect evidence
of leaming

Advanced (3) Proficient (2) Developing (1) Below Standard (0)
Uses knowledge of | Uses data about students Uses data about Collects data about Lacks evidence of data
St”d"::;g meet | and their development to students and their students and their collection and use
adjust teaching and build on | development to adjust | development butdoes | related to students and
Standard 1 student strengths resulting teaching. not adjust teaching. their development.

Learner Development | in student learning.
InTASC 1; CAEP 1.1
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ORGANIZING

The Missing Step: Organizing the Data

[ Criterion 1 | Criterion 2 | Criterion 3 | Criterion 4 |Criterion & | Criterion 6 | Criterion 7 | Criterion 8 | Criterion 9 | Criterion 10 | Criterion 11 | Criterion 12 |Criterion 13 | Criterion 14 | Griterion 15 | Criterion 16 | Criterion 17 | Criterion 18 | Criterion 19 | Criterion 20
Standard | Standard | Standard | Standard | Standard | Standard | Standard | Standard | Standard | Standard 4: | Standard 4: | Standard 4: | Standard 5: | Standard 5: | Standard 5: | Standard 5: | Standard 5: | Standard 5: | Standard 6: | Standard 6:
1: Leamer |1: Leamer 2 2 2 3 3 X 4: Assessmen | Assessmen | Assessmen |Instructional |Instructional |Instructional |Instructional |Instructional |Instructional | Professiona | Professiona
Developm | Developm | Leaming | Leaming | Leaming | Curricular | Curricular | Cumricular | Assessme | tElement | tElement | tElement | Planning | Planning | Planning | Planning | Planning | Planning | |Leaming | | Leaming

entand | entand |Environme |Environme |Environme | Content | Content | Content |ntElement| 4.2: Use of 43 4.4: Use of and and and and and and and Ethical | and Ethical
Individual | Individual nts nts nts Knowledg | Knowledg | Knowledg [4.1: Use of |Assessment | Collaboratio|Feedback to| Strategies | Strategies | Strategies | Strategies | Strategies | Strategies | Practice Practics
Leaming | Leaming | Eiement | Element | Element |e Element | e Element | e Element |Technically | Results to n with Work  |Element 5.1:|Element 5.2:|Element 5.3:|Element 5.4:|Element 5.6:|Element 5.7:|Element 6.1:|Element 6.2:
Difference | Difference | 2.1: Safe, 22 2.3: Crisis 3.1: 32: 3.3 Sound Guide |Colleagues | toward |Understandi] Useof |Communica| Useof |Teachingto| Teaching Use of |Foundationa
s Element |8 Element | inclusive, |Motivationa| Interventio | Subject-ma| Individualz| Designing |Formal and | Educational and Quality ng of Technologie tion Strategies |Mastery and |Cross-discip| Ethical || Knowledge

1.1 1.2; and land n tter ed Appropriat| Informal | Decisions | Familiesto | Leaming Individual |sto Support| Systems |toEnhance | Generalzatil linary Principles |and Current

Understan | Understan | Culturally | Instruction Content | Leaming z Assessme Make and Needs in |Instructional and Language on of Knowledge and Issues

ding of ding of | Responsiv al |Knowledge| across |Accommod nts Decisions | Performanc the Assessment| Assistive |Developmen| Leaming | and Skills |Professional

Language, | Exceptiona|e Leaming | Interventio and Curricular | ations and Using = Developmen| , Planning. | Technologie tand Practice

Culture, | lties and | Environme ns Pedagogy | Content | Modificatio Assessment tof and Delivery |s to Support | Communica
and Family | Human nts to Areas ns Information Leaming for Communica| tion Skills

Backgroun | Developme| Individualz |Experiences | Individuals | tion and

d. nt e Leamning for with
Individual | Exceptionali
with ves
Exceptionali|
ties

4 4 4 4 4 3 4 4 4 4 4 4 4 4 3 4 4 4 4 4
4 4 4 4 4 4 4 4 4 4 4 4 4 4 4 4 4 4 4 4
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ORGANIZING
The Missing Step: Organizing the Data
Lesson Plan Rubric Scores - Whole Group Overall Scores on All Clinical Observation Rubric Items
n=92 Unsat;ja“"“‘ ‘Emerging |
= 11%

Reflection N |
Differentiation 1N G Distinguished |
= 47%

Assessment I s ' J
Structure and Content I GRS
Resources | 221
Learning Objective(s)  IEEEE——E 2 0D
Curricular Connection IO

Standards I o 3

' Accomplished
40%

0% 20% 40% 60% 80% 100%
¥ Unsatisfactory ™ Emerging ™ Accomplished ™ Distinguished

W Distinguished ® Accomplished ™ Emerging ™ Unsatisfactory



Fall 2023 Spring 2024 Fall 2024 Summary
Criteria Program n | 4|3 2 Avgl n | 4 | 3 2 Avgl n | 4 | 3 2 1 [Avg] N | Avg
MNon-White 0 0 0 0
White 20 2 i 0290 22 4 11 i 0]2.86] 19 3 7 9 012.68] 61| 2.7
Male 4 0 1 3 0]2.25 4 2 1 1 0]3.25 3 0 3 3 0] 25] 14|2.64
Female 16 2 B ] 0]2.63] 18 2| 10 ¥ 012.78] 13 3 4 b 012,77 4712.72
T ; e Pell Eligible q 1 3 2 0]2.96 b 2 3 1 013.17 i 0 2 5 012.29] 22|2.64
ask 5. Questioning =
: Non-Pell Eligible 11 1 4 3] 0]2.55] 16 2 & b 0]2.79] 12 3 2 4 0]12.92] 339|274
Strategies
Veteran 0 0 0 0
Mon-Veteran 20 2 i W i 0j2.95] 22 4 11 F) 012.86] 185 3 F) g 012.68] 61| 2.7
First Generation 3 0 1 0]2.33 8 3 3 1 0]3.22 -+ 1 1 3 0] 26] 17|2.88
Mon-First Generation| 17 2 B 9 0j2.09] 13 1 B G 0j2.62] 12 ) 4 3] 0|12.67] 42]|2.62
All Scores: 20 2 7] 11 0)2.95] 22 4 11 7 0]2.86] 19] 19 5 ¥ 0j2.68] 61 2.7
Fall 2023 Spring 2024 Fall 2024 Spring 2025
Criteria Program n 3| 2 1 |Ag| n | 4 3| 2 1 [Avg| n | 4 3|2 Avg| n | 4 3 2 1 |Avg
Art Education 0 0 0 0
MAT Art Education 0 0 1] of 1] 0 O 3] 0
Elementary Education 8 0 2 6 0]12.25] 14 1 9 4 012.79 6 1 1 4 0] 25114 | 1 5 8 0 |25
English Education 6| O 1| 5| o0f2.17] 5] o 2 3| 0,24 2 o 1 1| o| 25,1 1| 0 0 1 0| 2
MAT English Education 0 0 il 0] 1 of of 3] 0
Task4: Math Education 0 0 0 1 1 0 0 0 4
Differentiated Music Education 1 0 1 0 2 0 1 0 0 1 0 2] 0
e Physical Education 3] 0 1 0/233] 1| o] 1 of of 3] 1 of of 1 of 212 ] 0 1 1 0 |25
Science Education 0 0 0 1 0 0 1 0 2
MAT Science Education 0 0 1 0 1 0 0 3| O
Social Studies Education 2| of of 2 o 2 2/ o of 2 o 2 1 o] o 1| of 214 ]| 0 0 4 | 0| 2
Spanish Education 0 0 0 1|0 1 0] 0] 3
Special Education 0 0 5/ 4/ 1] 0| o0 38| 8 | 0 2 6 | 0 |23
All Programs: 20| O] 4| 16| 0| 22| 22| 1| 12 9| 0]|264] 19( 5| 6| 8| 0]|284|32]| 2 9 |21 ]| 0 |24
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ANALYZE — Questions to Consider

A

Analyze

examine and
interpret evidence
as a faculty

Questions to Consider:
Are learners meeting established
benchmarks?

What strengths should be celebrated?
What weaknesses can be identified?

e T Are there trends in the data?

Does data show evidence of improvements
based on changes made”?

SWOT Analysis:
Strengths (internal), Weaknesses (internal),
Opportunities (external), Threats (external)
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act on findings
and follow up
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FIFTH STAGE OF STUDENT LEARNING ASSESSMENT
IMPROVE

S

Improve

act on findings
and follow up

TURN THIS ... INTO THIS
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IMPROVE — Roundtable Discussion
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FIFTH STAGE OF STUDENT LEARNING ASSESSMENT
IMPROVE — Roundtable Discussion

5

Improve

act on findings
and follow up
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Improve

act on findings
and follow up

October 15, 2024
Re: Reflections on Collsborations to ARer Course Projects

I the fall of 2023, seventeen students in the Design 11l Site course participated in 3 two-hour
marssgement charete to decide how to busld a site model as a class. Using a project management
toal, students first determined a personal directive and then immediately categorized their directive
with those in the class. Natural leadershin evolyed, and students paired with like-minded classmates
to complote parts of the praject, In-class surveys dedicated 1o this praject, eight of seventeen
returned, fine the 7024 satement livery,

The descriptions below describe the results of the 2021 and 2024 course semesters, how alterations
weve made to the 2024 cowrse based an 2023 surveys, and future changes to occur in the 2025 fall
course offering.

Design I0: Site | Fall 2023

taa il

Messurements / Dimensions Team

Leadership / fievat File Management Team
1 sise. inchuding Road

Buildings
[Based on how the work was completed in these teamns | merged Measurements with Leadership,
and created the Roads and Bridges Team as separate from the Site Base )

Survey Results: Only eight of seventeen students campleted the survey. Based an these surveys, the
praject was changed so that the *Buildings” group was nat in charge of all site measuremants in
2024, but the “Leadership” team organized them with each of |h= three ukh!' groups. The Leadership
team in 2024 provided a review but there were
still musterings of incarrect scales that needed to be adjusted as all pieces cime together

Students suggested choosing groups based on what they were good at, nat what they would prefer

b cho. et them chaoose which section they woulkd prefar and did not break down the tasks to be
what they were good out. See below where this was gehoed o the 2024 surveys. it is something | will
cansider a5 part of the project. In contrast to th

Fasrmant Staie Unsversty i3 2n Equal Opportunity-Affmaive Acion Frstiution

FIFTH STAGE OF STUDENT LEARNING ASSESSMENT
IMPROVE - Alterations through Narrative Exercise

FAIRMONT STATE
UNIVERSITY

that different personal interests be part af different groups 1o affer various perspectives, One
student suggested choosing teams based on personality tests. One person in 2023 suggested pairing
paople wha work best together in groups, then dedding on 8 portion of the model, However, |
decided that students are mast motivated when they can choose the work they engage in. Choosing
partnors then choosing @ section of the model, | thought, would result in strong and weak teams.

Students spake abaut the importance of communication and that the groups nesded to talk about
the scale more often. Two students noted that there was a reed for an inrer-group meeting 1o make

individuals did ty focused on one of the whole. in 2024, | conducted
two addtional entire-class meetings 1o discuss milestones and the progress of the model to make
time for all parties to speak up and continue to be dear about their roles. The Leadership team of
2024 coardinated well 2 o group, and ended up being part of each of the other three teams. The
Loadarship group of 2024 reported that same othar Teams did nat think of the project halistically,
whikth could have helped, The process in 2024 seemed smoother. Some students in 2024, though, still
felt they were comgleting companents as a singular effort. One person admitted that probably oaly
10 of the 19 students were truly engaged i the group projec,

Studants reported not undarstanding what the project was, the physical site model to be completed
5.8 group. Showing the Pittsburgh Site Madel 2023 exsmale as part of the project delivery in 2024
matde this very clear. No one mentioned misunderstanding the project in 2024

The “Measurement / Dimensions” team reported that they would hove been more productive if they
had something more to da. In 2024 | combined this team’s goals with the Leadership Team's.
Tequirements, In 2023 , the Topography { St group felt they wadted on the measurement team for
too long. Placing each tean 1o b the Leadership team
In 2024 helpod this ssun.

Ideas for better communicatian n 2023 were that they could have understood classmate’s schedules.
priar ta the start of the project. Seing mare responsive in the group chat would have helped.

See the site model images at the close ta compare the guality improvements made in the 2024 f=)l
semester,

Design lk: Site | Fall 2024

| gavee a project and | site model the 19-persan class would

complets tagether. The class had aver two weeks p madel. | based the madet-making
o i thy i session student decided in previous 2023

courso, Making the survey count as part of the final grade imgroved the return rats with sxteen of

the nineteen respending, The four groups and students in each group are below:

h f overall all other groups on task with milestons:

Fasrmant Staie Unsversty i3 2n Equal Opportunity-Affmaive Acion Frstiution

FAIRMONT STATE

Studants who sibmitted surveys listed ihe following groups. which da not align with the abave
descriptions, suggesting that some people warked in various groups. in | case, the
Ieadership group was abzarbed into the Site Base, | nto the Buildings group, while ! was
nat mentioned in arvy survey, The Bridges and Roads team gave out the lowest scares in
collabaration, 4.5, 6, and 8, compared to all 108 with the Buildings groun.

W cited one another
ard gave the group efioet at 10, These students received 2 high score based on the nsbric below.

Biadel Bubic

75-80p (11 Students)

- Your effors were d positiveby by your model-maki . Your
pal g The cverall i

T3p [ Students)
“You
overall model was axgellent

yand v wark piste your portion of the modol. The

T0p (3 Students)
- Student did rot submit & survey. The overall model was excellent

Fasrmant Staie Unsversty i3 2n Equal Opportunity-Affmaive Acion Frstiution

FAIRMONT STATE
UNIVERSITY

Dheparimet of Alchitertate,
At s Denign

a e plious
.»\u Bullnfml stated that they ral of mcuhc.mrumd
matarial selections belore stasting, which helped mu thair affort successful,

oted that and the number of things students were
exm\:ﬂ to build wauld have been h':'v'ul

Varlous comments related to better parinering in the four groups were:

- Basing growps on interests was the bast way.

- Four students suggested that the Leadership team should be voted, while other teams should b
based on inferests, a5 it was organized,

- Throw persons sugg basing such & modet-making knaw-haw,
ACad or Revit knowledge, and Laser cutter knowledge could have hedped.

= One student suggested that | define who would be in charge of ACad and laser cutter effons

= Four students wmmd that defining bumc rales of the Base Ste, Leadership, Bulldings and
Roads,/Brid i what each group should do would have been
helpful in selecting a group.

= 1 did not ask if any of you would have preferred to be in anather group but | will add that to
the survey next year.

= DOne student suggested the value of shadowing other groups.

Dutlying suggestions were:
= Draw straws for partners
- Chaose the 45 person team you want t work with first, then pick a model component.

Thres students that my of th jcts at ance; the parking,
the madel and Phase 1 presentations, were too many wuun ropbcts to dulbeer st cec:
Sarme students felt not all people in the class truly contributed to the modsl, Can this be narrowed
dowr o a specific ten in your mird? Leadership and the Site Base teams noted needing additional
helg
To address the comment soems studunts made about too many pecale working on the group
jpraject, what do you think about making two models? Each one at araund a 307 square when built
bt at two different scales; 140 and 1:207

hi bers ach the value ofdlnatms m.mtmes and tasks. Students.

commanted on the benefits of discussing ideas a5 a group inthe &
was helhil
P noted th and the lack of 3 good survey or Revit moded

Gne persan values the mnd:i-mahm. project for their resume to emphasize collaborative and
management strengths,

These comiments and suggestions will assist me in making changes to the 2025
project,
End of Document
Fairmond Sty University is an Equal Opoor A

FAIRMONT STATE
UNIVERSITY

Ueparimen
AM & Devigs

Design Ili: Site ~ Fall 2023

Design lll- Site — Fall 2024

Fairmont Stale University is an Egual Onpostunity-Afmative Action institsion.

May 12,2026



FIFTH STAGE OF STUDENT LEARNING ASSESSMENT
IMPROVE - Alterations through Narrative Exercise
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Re: Reflections on Collabo

I the f;

of 2023, yew

arer

toal, students first determined a pe
with thase in the class, Natural leadershin evalyed, and students paired with like-minded chissmates
to complate parts of the project. In-class surveys dedicated o ject, eight of saventeen

tped refine the 2024 project statement and dafivery

returmed,

The descriptions below describe the its of the 2021 snd 2024 course semesters, how alterations
were made to the 2004 course based an 2023 surveys, and future changes to occur in the 20,

course off

Design 111 Site | Fall 2023

o
_' — ——
= —_ e
el —

s developed wers
remerts / Dimen
Leadership / Revit File Management Team
Topograghy /
Buils
[Based on haw the wark was completed in these teams | merged Measurements with Leadershap,
and created the Roads and Bridges Team a5 separate from the Site Base.}

Survey Results: Only eight of seventeen students completed the survey. Based on these surveys, the
praject wirs charged so that th ings” group was ot in charge of all site mea: ts
2024, but the “Leadership” team organized them with each of the three ather groups. The Leadership

Bu

them or ard dhd not break down the tasks to be
what they were good out. See below where this was ¢ v hig 2024 surveys. it is something | will
cansider 35 part of the 2025 semester projoct. In coRtrast to these commMEnts, ng persan SUERRStS

FAIRMONT 51
UNIVERSIT

that different personal interests be part of ditferent grouy
student suggested choosing tesms based on personality e
people wha work best togeth ups, then deciding on
decided that students are mast motivated when they can choose the
party chowsing a secticn of the mesdel, 14

partian

Stucents spake abaut the importance of communication and shat th

c are often. Two students noted that there was 8 meed for i
usls did not get imtensely focused on one thing instead of
citional entire-class meatings to discuss milestones and tha pr
far all parties to speak up and continue Lo be dear about their
2024 coordinated well 25 a group, and ended up besng part of each o
Leadership group of 2024 reported that same ather Toams dwd nat th
which could have heiped. The process in 2024 seemed smoother. Sor
falt they were comgleting companents as a singular efiort. Ore p
10 0 the 19 studerts were truly engaged in the group proje

erstanding what tho peaject was, the phys
2023 examale as part
tioned mésunderstanding the projes

The “Measurement / Dimensians™ tesmn reported that they would ha
had something more to da. In 2024 | combined this team’s goals with
n 3023 , the Topography | S group felt they waited
i the messuring requinements on sach tesm io be ool
In 3024 helpod this issun.

Ideas for better communication n 2023 were that they could have =
priar to the start of the project. Seing mare responsive in the group ¢

See the site model images at the chose o compare the quality impros
semester.

Design lk: Site | Fall 2024

I gave a project assigrment and lectured on describing the site mode
complete tagether. The class had cver two weeks 1o complete the
Broups on decisions fram the management-charette session student
5 the survey cour art of the final grade Improved 1
the nineteen respon s and students in each grou

Leadership: In charge of averall

and kewping all athe

Design Ill: Site — Fall 2023

Design |

I: Site — Fall 2024
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Fall 2021

Course Introduction
Independent

Site Visit
Independent

Site Inventory & Analysis Presentation
Independent

Student Meetup (hosted by WVU)
Collaboration Begins

(Instructors make the teams)

Design Presentation
Shared (hosted by FSU)

Fall 2022

Course Introduction
Independent

Site Visit & Student Meetup
Shared

Site Inventory & Analysis Presentation
Shared (hosted by WVU)

Collaboration Begins
(Instructors make the teams)

Design Presentation
Shared (hosted by FSU)

Fall 2024

Course Introduction
Independent

Site Visit & Student Meetup
Shared

Site Inventory & Analysis Presentation
Shared (hosted by WVU)

Collaboration Begins
(Students select teammates)

Design Presentation
Shared (hosted by FSU)

Studio time did NOT align

Studio time aligned Studio time did NOT align
Fall 2021 Fall 2022

Fall 2024
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Pittsburgh, PA

Alexandria, VA
~10.100,00 m? (~2.5 acres)

Cumberland, MD
~19.000,00 m? (~4.7 acres)

~15.100,00 m? (~3.7 acres)
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Five Core Components
Interdependence

Newly Created Professional Activities
Flexibility

Collective Ownership of Goals

Reflection on Process

Four Influencing Factors
Professional Role

Structural Characteristics
Personal Characteristics

History of Collaboration

A Model for Interdisciplinary Collaboration
by Laura R. Bronstein

A Model for Interdisciplinary Collaboration

Laura B Bromstein

S gl warkers have worked with collnagues from other discinbae: 1mce the

uppert the development of Twch & model. First, currest trends relevant s
” o 12 emphatiine it importance. The arficl
dexcribes & twc-part model, Rart ane of the moded comats of five
Companens Ll songl
workery and ovher peofessiongly. merdvpendence, newdy cristed
fexinitey, of goois,

o praceas. Purt teo of the model comiint of four infleences on
collgbaration. profersenal rove. SIruClural SRaraclen1eds, persendl
characteristics and & hivtory of eotlaboration. implicatians for il work
practice are diacsised.

Key words: st setrings. 1S,
model

werkens practice s whissls, bespitaks, physical therapism, asd uthers w suppon patients
paychisric clinics, avenlle court, prisons, | in the laast expessive setting, These problems are
cx & P . . - o

v & Hosenthal, . plines. li
19495), Cirvent

profesmionals, iacreaied 1egasre-
i ol

i who | meni for
i

o, I cxitical s hvorw what comstnnes and
nfuences collataranon.

h <ol Practice with Childres and Families
Callaboratin s Scheols
Trends in Social Work Tronds fn public edvica b
Imterdisciplinary Collaboration ratinn hetwrer, sducators srul wcial worken in
Trems in scial siducate "ihe * e
tice e 1 e mpting ¢ it
sibextinely withunst collabur iy weth + | conceen with education (Browns & Chavkie, 1994
il rom vasious disciplines. Teachers are bra able | Flare, 1994 Pallms, Nacristio, & McDRL 1963
o edducate studmss when larger mumbers of thee | Schesr & Both, 1990}, Pallas and colieague iden-
e sbuwed, and urable 10 ¥ e with poce
speatk Enghih. ¥ rd lessable | scheol miporisy acial o eth
ot et d d care it iy, v . ring in 4 g
G e o i 0
— S
)

A Model for Interdisciplinary Collaboration by Laura R. Bronstein, Social Work, Vol. 48, No. 3, Reader Survey Enclosed (July 2003), pp. 297-306 (10 pages)

https://amps-research.com/wp-content/uploads/2026/04/Amps-Proceedings-Series-43.2.pdf

https://thecela.org/2026-cela/

1
N
Interdependence z g
R L
- 57 D L
Newly Created Professional Activities \’ 1 A
S B
C o]
Flexibility praaat 1 R
P A
Collective Ownership of Goals rli (l)
/ A N
Reflection on Process s
COMPONENTS Definition Our Recommendation for Change
Implementation
3 | Flexibility Refers to the deliberate occurrence of role- 1. Extend the timeline of

what’s called for.

blurring. Behavior that characterizes flexibility
includes reaching productive compromises in
the face of disagreement and the alteration of
role as professionals respond creatively to

2.

the collaboration.
Provide role-blurring
student activities.




FIFTH STAGE OF STUDENT LEARNING ASSESSMENT
IMPROVE - Act on Findings and Follow up

TURN THIS ... INTO THIS | By,
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AY 25-25 Program
Assessment

NAAB SC.5
Be able to make design decisions within  |Safety and)
Program Outcome 1: NRAB Shared Value - projects that Research al
Design Architecture 2025-2026 Impl i Obsolete design thinking and integrat) lutlons.  |Equity and |
NAAB SC.6
Understand the dynamic relationship Regulatary !
Program Outcome 2: NAAB Shared Value - ! 1 built and natural Kne
Envil 1 Stew: i Archil 2025-2026 i Obsal building and L
Und the Il of
practice and the impact of regulatory MNAAB SC.1
Program Outcome 3: NAAB Shared Value - ] of the built on |SC.2 Profes
- F Responsibility it 2025-2026 ntation Obsolete human health, safety, welfare and access. |Paths, PC.8
| = = = |
E finam AamEm Represent historical and fundamental
precedents, chnologies, and  |NAABSC.4
Program Qutcome 4: NAAB Shared Value - ies of building construction, as | Regl y!
X products of an integrative design process. |Theory, PC.

Knowiedge and Innovation

May 12, 2026



FIFTH STAGE OF STUDENT LEARNING ASSESSMENT
IMPROVE - Closing the Loop back to DEFINE

LCETTTHARTI At

discussion of
student learning

Gather
collect direct and
indirect evidence
of learning

Analyze
examine and

Interpret evidence

as a faculty
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FAIRMONT STATE UNIVERSITY

Office of Academic Affairs - Academic Assessment Council

Writing Student
Learning Outcomes

Revised Edition - 2026

Assessment Roles and Responsibilities

Assessment works best when faculty and academic leaders understand how their responsibilities
connect. This section explains who does what at Fairmont State and how each role contributes to a
shared system of student learning assessment. No role works in isolation. Faculty, program
assessment leads, chairs, deans, the Academic Assessment Council, the Director of Assurance of
Learning, and Academic Affairs each contribute to a coordinated annual cycle focused on
evidence, reflection, improvement, and academic quality.

Faculty
Faculty are the heart of assessment at Fairmont State. Faculty:

* Develop, review, and revise program and course learning outcomes.
= Design and align assignments, rubrics, and other instruments to outcomes.

* Collect direct and indirect evidence of student learning in their courses and program
activities.

® Discuss findings as a program, contribute to the analysis, and help shape action plans.

* |mplement changes that come out of assessment, including changes to courses, curriculum
sequencing, advising, or program structure.

Faculty Program Assessment Leads

The program assessment lead [PAL) is a faculty member, typically a program coordinator or
designated faculty lead, who helps coordinate the program's assessment process and serves as
the program's primary assessment liaison. PAL:

®* Coordinate the program's annual assessment work.

= Serve as the contact point with the Director of Assurance of Learning and the Academic
Assessment Council,

= Lead or convene the program's faculty discussion of evidence.

®* Coordinate the drafting and submission of the annual assessment report through Coursedog.

= Track action plan items and follow up the next year.

Department Chairs

Department chairs support and monitor completion of the annual assessment cycle for programs
in their department, Chairs:

® |dentify or confirm PALs and recognize their service in workload and evaluation.

= Provide time and resources for the May faculty assessment workday and program-level
discussions.

= Review program assessment reports for completeness before submission.

* Receive review feedback from the Council and discuss with PALs.

®* Connect assessment findings to department-level decisions about staffing, scheduling, and
resources.

Fairmont State's Assessment Philosophy

Every institution’s nent system is gro in a set of beliefs about the purpose and value
of assessment. Fairmont State makes these beliefs explicit, so the rest of the handbook has a clear
foundation and so faculty, staff, and academic leaders have a shared starting point when making
thoughtful judgments about student learning and academic quality,

Seven Principles

1. Assessment Exists to Improve Student Learning

This is the first principle and the one that frames every other one. When someone asks, “Why are
we doing this?" the answer is always the same: to improve what and how our students learn. While
compliance with accreditor expectations, institutional reporting requirements, and program review
timelines all matter, they are downstream consequences of doing this work well, not its purpose.

2. Faculty Lead Academic Quality

Faculty are the primary stewards of academic quality at Fairmont State. They define what students
should learn, design the curriculum and assignments, evaluate student work, interpret evidence of
learning, and recommend improvements. This faculty leadership is essential because meaningful
assessment depends on disciplinary expertise and professional judgment.

At the same time, academic guality is also an institutional responsibility. Department chairs,
deans, the Academic A nent Council, Academic Affairs, and ather shared-governance
structures support faculty work by helping the university intain rigor, cy, transparency,
and public confidence in the value of a Fairmont State degree. Assessment is a shared process, led
by faculty, that helps programs demonstrate what students are learning and how programs
continue to improve.

3. Student Learning is the Central Focus

Assessment focuses onwhat students learn, noton what faculty teach. A statement like "We
covered the major theories of literary eriticism” describes a teaching activity. An outcome like
“Students will analyze literary texts using a critical theoretical framework” describes student
learning, The shift sounds small but changes everything about what counts as evidence.

4. Decisions are Anchored in Evidence

Strong programs make decisions about curriculum, pedagogy, advising, sequencing, and support
based on what student work actually shows - not on what faculty assume, fear, or remember from
a particular class. Evidence is rarely conclusive on its own; it is interpreted by faculty in
conversation with each other, But the conversation starts with the work students produced.

5. Assessmentis Transparent and Shared

Learning outcomes are public. Curriculum maps are visible. Rubrics are shared with students,
Findings are discussed by faculty as a group. The Academic Assessment Council uses a published
rubric to review reports. This transparency is partly about accountability, but it is mostly about the
simple fact that assessment works better when everyone can see what it is and how it operates.

Assessment Glossary

This glossary defines key assessment terms as they are used at Fairmont State University. The
definitions are written for faculty use and emphasize assessment as a practical, evidence-
informed process for improving student learning, strengthening programs, and supporting
continuous improvement.

Academic Assessment

A systematic process for identifying what students should learn, gathering evidence of that
learmning, analyzing results, and using findings to improve curriculum, instruction, programs, and
student success.

Acsdamic A tC. il

The institutional faculty body that supports the academic assessment system at Fairmont State
University. The Council reviews annual program assessment reports, provides constructive
feedback, recommends process improvements, supports professional development, and helps
communicate assessment findings across the university.

Action Plan

A specific set of steps a program, department, or unit will take in response to assessment findings.
Action plans identify the issue, planned improvement, timaline, responsible parties, and how
progress will be reviewed.

Alignment

The intentional connection among learning outcomes, curriculum, instructional activities,
assessment methods, and improvement actions. Strong alignment helps programs determine
whether students are learning what the program intends to teach.

Analysis

The process of examining and interpreting assessment evidence to understand what students
learned, where students performed well, and where improvemant may be neaded. At Fairmont
State, analysis should involve faculty discussion, not only individual reparting.

Assessment

The systematic collection, review, interpretation, and use of information about student learning for
the purpose of improving learning, strengthening academic programs, and supporting institutional
effectiveness.

Assessment Cycle
The recurring process of defining outcomes, aligning learning opportunities, gathering evidence,
analyzing results, implementing improvements, and reviewing the impact of those improvements.

Assessment Measure
The tool, assignment, exam, rubric, survey, performance, portfolio, or other source used to gather
evidance related to student learning.

Assessment Method
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