Revised Plan for Collecting Data for CAEP Standard 4.1

Each Focus Group will represent initial programs:
Elementary Education
Secondary Education
Master of Arts in Teaching
SPED master's in education
Two cycles of data from each participant. The cycles are detailed in the chart below:

Data Cycles Group A Group B GroupC

Cycle 1 Spring 2024 Spring 2025 Spring 2026
e Focus Group
e Data as evidence of
students meeting learning
goals

Cycle 2 Spring 2025 Spring 2026 Spring 2027
e Data as evidence of
students meeting learning
goals

Program Completer Effectiveness




Case Study Group A

Spring 2024
Participant Program Grade/ Learning Need Pre-Assessment Post Assessment
Completed Subject
Anna Elementary Ed 1s*/Reading Letter sounds and 70% Mastery of 90% Mastery of uppercase and
names uppercase and lower lowercase letters and names
case letters, sounds and
names
Lynn Elementary Ed 3"/ Reading Fluency Averagereading rate 93.7 Average reading rate 119.8
correct words per correct words per minute
minute
Macy MAT/Science 7% / Science Making Inferences Only 1 student could use 21 students each gain 10 %
scientific evidence to
support an inference
Laura Elementary Ed. 4* / Math 7 students are working2 | 15 out of 17 students went up by

or more grade levels
below level. (47%).

7 students are working
one grade level below
level. (47%).

1 student is working on
level. (6%)

10 points on the middle of the
year iReady benchmark.

Anna: To address the learning need, first | divided the classroom into three reading groups based on performance and on the severity of the needed help to meet this
learning goal. In small group rotations (15 minutes per group), | designed specific tasks and provided guidance to help build towards their learning goal. With that class
being divided into leveled-groups, we were able to help those students where they truly needed guidance or what sounds/letters they were missing specifically from

their "toolboxes".

After two weeks, we would do a re-evaluation using the same assessment as mention in the "Learning Need" document. The letters were scrambled to avoid students
just remembering the pattern and where they truly needed to show that they recognize and produce the letter sound correctly on sight.

After reviewing the data, | learned that using hands-on activities along with rote memorization practice was the most effective teaching strategy for this skill. My
suggestion for current or graduation students in Elementary Education, is try multiple strategies with all of your groups instead of limiting yourself to just one strategy to

best find what works for your students. With using multiple strategies, | was able to provide the best learning guidance to help my students' achieve their goals within
this learning need.




Lynn: | used the Fountas & Pinnell Leveled Literacy Intervention system to do a 40 minute ELA intervention daily. Each lesson has a story to read, vocabulary, reading
comprehension, and word studies. | learned that phonics interventions are useful, but | believe the best practice for reading rate is having students cold read texts.
Spending 10-15 minutes a day reading makes a huge difference.

Macy: As | completed the formative weekly assessment | gained insight to understanding how my students really were able to gain for repeated and consistent practice.
This observation helped me reframe looking back to content to get main ideas practiced throughout and shifting my lessons towards repeated practice of science skills.
It helped me shift my focus towards a skill based curriculum with the content as a vehicle for those skills

Focusing on this particular skills also helped me see how more accessible bellringers allowed all students to have success. What | had original viewed as a small part of
class and a spot that was original about reinforcement of a skill became an opportunity for my kids to show off their success. Itincreased participation in all parts of my
class by having such an accessible activity where all my students were able to vocally and enthusiastically participate with success.

Laura: In math, | focused on introducing new concepts during whole group in a manner that would connect with the ideas that had alre ady been implemented previously
to the students. By building on their background knowledge of these math skills, | was able to help students reach their iReady growth in areas of geometry - where there
was a great amount of growth over the semester - and in algebra and algebraic thinking.

Spring 2025
Participant Program Grade/ Learning Need Pre-Assessment Post Assessment
Completed Subject
Anna Elementary Ed | No Data Submitted
Lynn Elementary Ed K/ Reading Letter sounds and N=38 N=8
names Average 14.3 Average 46 letters/sounds
letters/sounds Range: 15-52
Range 0-37
Macy MAT/Science 7% /Science | Interpreting Scientific 3 out of 21 students 18 out of 21 students achieved
Graphical Displays of achieved master (80% or mastery (80% or more on post
Data more on post test) test)
Laura Elementary Ed. 4% / Math Grade Level Math 2 students on level 15 out of 17 students went up by
Proficiency 8 students one grade 10 points or stayed on or above
level below level grade levelin
@ 4 students two or more iReady math.
grade levels below level
1 student three or more
grade levels below level.




Lynn: To address this learning need, | pulled small groups to focus on skills and strategies that were flagged by iReady. During these groups | worked on those specific
skills as well as the skills and strategies being covered in whole group lessons. | tracked student growth through progress monitoring on iReady.

Macy: To address the learning need of data extraction from charts and graphs inscience, | began with explicit modeling and guided practic e using content related
visuals, such as bar graphs, line graphs, pie charts, and data tables relevant to current science topics. | modeled how to identify key components such as titles, labels,
units, trends, and anomalies. |then set up activities such as graph scavenger hunts" and data detective worksheets where they must locate and interpret specific pieces
of information.

Claim, Evidence, Reasoning (CER) was used as a central strategy to deepen students’ data analysis skills. After interpreting a graph, students are asked to make a
scientific claim , support it with specific evidence from the chart (e.g., “The line graph shows a steady rise from 15°C to 25°C over five hours”), and explain their
reasoning. Instruction also includes targeted strategies such as using sentence frames for CER responses to support English learners and students with IEPs or 504
plans. Graphic organizers and color-coded annotations help students track their understanding visually.

To monitor progress, exit tickets may ask students to interpret a small graph and write a brief CER response. Throughout the year|used a quick “thumbs up/down”
checks during guided practice or observe student discussions for misconceptions. These formative assessments help guide any re-teaching | needed to do throughout.

Not all students reached full proficiency at the same pace. While many were able to analyze straightforward bar graphs and tables, more complex visuals such as dual-
axis line graphs or multi-step data tables presented challenges, especially for students who struggled with reading comprehension or math skills at baseline To address
this, instruction was differentiated with additional scaffolds, small-group reteaching, and real-world examples that connected the data to experiences students were
more familiar with. As a result, even those who needed more support showed noticeable improvement in interpreting and pulling data from graphics

Lynn: Repetition is key to retaining letters and letter sounds. Also, appealing to the senses (Sensory boxes, scratchy letters, magnetic letters) are helpful.



Program Completer Effectiveness
Case Study Group B

Spring 2025
Participant Program Grade/ Learning Need Pre-Assessment Post Assessment
Completed Subject
Susan MAT/Spanish 9-12/Spanish Communicating in Baseline word count 18 Word count 89
Writing (timed) 64% individual words 8% Simple Sentences +
18% Organized paragraphs
Sam MAT/Math 9* Math Retaining Math Skills
Lexi Elementary K/ Reading Letters 0% of students knew 71% of students knew 80% of
Education 80% of letters and letters and sounds
sounds

Susan: The results indicate significant growth in students' spontaneous writing abilities, far exceeding the original 75% word count goal, with an average increase of
394%. This suggests that consistent monthly practice and targeted instruction were highly effective in developing both fluency and complexity. The upward movement
on the writing complexity scale further reinforces that students were not only writing more but also writing better, transitioning from isolated words to structured and
coherent paragraphs. These outcomes demonstrate strong instructional impact and meaningful language acquisition progress across the class. Reflecting on the
results, itis clear that students made impressive progress in both the quantity and complexity of their spontaneous writing, yet some still require support to move from
basic words and phrases to more complete and detailed sentences. Moving forward towards Spanish ll, instruction will continue to be differentiated to meet students
where they are: providing scaffolded sentence starters and visual supports for emerging writers, while encouraging more advanced students to focus on sentence
variety, transitions, and organized paragraphs. Increasing the frequency of low-stakes writing opportunities and integrating writing with speaking tasks will further
reinforce language skills. Additionally, maintaining writing portfolios and using data to guide small-group instruction will help address individual needs and promote
continuous growth. This strategic approach aims to ensure all students continue advancing toward proficiency in spontaneous written expression.

Sam:

Lexi: By looking at the data, it allowed me to see what | can improve on next year. One of my goals | did achieve and the other goal | did not. Many of this occured due to
the amount of movement that was in and out of my classroom with students moving away and coming back after data was created and viewed. Also, | had many
students' with IEPs or an ELL background which would make it harder to achieve certain goals. | just completed my second year of teaching and | know | will have lots of
room to improve on and learn from my students and colleagues. | did lots of small group and individualized strategies to fit the need of my students. | am unable to
upload my information due it being in packets of work as it was a math screener and CORE phonics screener with how data is collected. | would also view the
information throughout the year and reteach specific skills for students.




