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Leading the Way – Access. Success. Impact. 

2015 INSTITUTIONAL COMPACT UPDATE 
 

COMPREHENSIVE PLAN STRATEGY UPDATES: 
 

Academic Quality Plan - A 

 

This strategy focuses on the design and delivery of a program assessment structure, process and annual 

time-line with benchmarks and key dates. These elements are designed to ensure ongoing assessment of, 

and for, student learning, focusing on evidence that programs use evidence to support program design 

and delivery, and that programs are effective for students. The program assessment focus on key 

components relative to ensuring that graduates are knowledgeable and competent in their chosen 

disciplines, and also are proficient in General Studies Attributes adopted by Fairmont State University 

(parallel to the HEPC General Education skills). 

 

Activity 1 

 

FSU established a Critical Friends Group (CFG) including 15 faculty leaders from all academic areas. The 

CFG yielded strong faculty engagement in the development of appropriate learning outcomes, sharing of 

best practices, and developing recognition that a well-developed assessment program can result in 

valuable improvements in student learning. Since its inception in December 2013, the CFG has now 

grown to 44 members, indicating increasing faculty interest in the success of the assessment program. The 

CFG implemented a structured review process for evaluating each program’s assessment reports, to 

provide feedback regarding the program’s progress with assessment and encourage the sharing of best 

practice information across the institution. Interviews with faculty indicated that the CFG efforts have 

increased faculty buy-in and long term commitment to the assessment program as integral to the 

academic enterprise, developed a culture of assessment on campus, and increased faculty understanding 

of the role of a General Studies curriculum. 

 

The CFG developed and executed an extensive series of assessment support workshops and hands-on 

training sessions for faculty beginning in April, 2014 including: Overview of Institutional Assessment, 

Developing Program and Course Outcomes, Developing Program and Course Assessments, Introduction 

to AMS Program and Course Workspaces, “Closing the Loop”, Introduction to LAT (the Learning 

Achievement Tool in TaskStream), Program Revision, and Documenting Richer Findings. These spring 

semester workshops, supplemented by three day summer workshops, provided a solid information 

foundation to facilitate faculty engagement and implementation of the assessment program. Report 

templates, worksheets for mapping program learning outcomes to courses, summaries of potential 

strengths and limitations of selected direct and indirect assessment measures, and other relevant 

materials are archived on CFG’s TaskStream site as a continuing resource for faculty. Faculty expressed 

optimism regarding their ability to begin. 

 

Work continued during the 2014-2015 academic year to include program assessment reviews, refinement 

of the review process, and continued open dialog among participants on process improvements.   

 

Despite significant fiscal challenges, FSU invested over $400,000 in salaries and software to support the 

assessment program in FY15. This investment enabled the implementation of TaskStream across all 

programs on campus as well as substantial faculty development activities related to assessment. 
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The process of assessment and the engagement of the Critical Friends Group (CFG) in this process 

touched all academic units, senior leadership, and a number of units under the Vice President for Student 

Services. The coordination and facilitation of numerous activities of this process consumed considerable 

time and energy of the Vice President for Institutional Assessment and Effectiveness.   

 

FSU’s student services areas have recently begun coordinating their survey efforts to more efficiently and 

effectively acquire data in an intentional manner; analysis of initial data from the Entering Freshman 

Survey was conducted in August 2015. Student services staff interviewed provided specifics of process 

adjustments that have been made to improve student experiences and reduce wait times during 

registration, and demonstrated a data-driven culture of seeking improved performance.  Student Services 

units are currently engaged in a program review process of their operations using the Council for 

Advancement of Standards (CAS) in Higher Education Self-Assessment materials.  These highly regarded 

self-assessments will enable each unit's introspection of their services against these standards with the 

intent of producing a plan for improvement.  This initiative represents the first formal assessment of non-

academic service units for Fairmont State University.   

 

Academic Quality Plan – B 

 

This strategy will build on the foundational work of the Critical Friends Group serving as a structure for 

the ongoing work of continuous improvement in assessment of learning at Fairmont State University. 

This strategy to strengthen academic quality will focus in particular on: (1) course level teaching, learning 

and assessment; and (2) linking and mapping course level activity more coherently with program level 

learning goals and outcomes. Implementation of this activity will include collaboration with the Faculty 

Development Committee of the FSU Faculty Senate. The Faculty Development Committee provides key 

campus leadership to efforts to support faculty in engaging in best practices in pedagogy. 

 

Activity 1: 

 

This strategy focuses on the continued implementation and ongoing improvement of the program 

assessment structure and process for academic assessment created by the Critical Friends Group in 2014.  

These elements are designed to ensure ongoing assessment of student learning, focusing on evidence that 

programs use to support program design and delivery, and to ensure that programs are effective. 

Program assessment focuses on key components relative to ensuring that graduates are knowledgeable 

and competent in their chosen disciplines, and also are proficient in General Studies Attributes.  

 

As part of the 2014 pilot assessment cycle, programs were reviewed by peer CFG faculty from outside the 

program being reviewed to assess the degree to which elements of the reporting structure and learning 

assessment were present. From that review, the CFG team recommended that the continuous process 

include a particular focus on professional development in and revision of course-level learning outcomes 

tied to specific pedagogical strategies and frameworks.  

 

The CFG has developed a set of sub-committees with focus on a professional development plan for 

current and new faculty members.  These activities will focus on three themes in assisting faculty in 

capacity building in pedagogical techniques and parallel assessment of learning strategies: 

1. Teaching and learning outcomes supported and driven by complementary assessment 

techniques; 

2. Pedagogical strategies that facilitate student engagement in learning; and, 
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3. Use of the Learning Assessment Tools in TaskStream to support instructional strategies and 

assessment of learning. 

  

As part of this initiative, the Provost and Vice President for Academic Affairs has set aside one day of 

Faculty Development Week each term to focus solely on assessment activities in the academic units.  

Other professional   development activities, either sponsored within the academic unit or the institution, 

will be held during other times within Faculty Development Week to allow units to focus on assessment 

needs that specifically relate to their unit.     

 

Activity 2: 

 

This strategy focuses on the continued implementation and ongoing improvement of the program 

assessment structure and process for academic assessment by focusing on efforts to strengthen mapping 

learning outcomes at the course/instructional level to program goals assessment.   

 

As part of the pilot cycle, programs were reviewed by peer CFG faculty in other programs to assess the 

degree to which elements of the program assessment structure were present. This structure includes the 

following elements: mission statement; program goals; program outcomes; measures of program goals; 

measures of program outcomes; findings resulting from the measures; and recommendations for 

program improvement.  

 

Findings from across all programs are summarized in a “matrix” that denotes areas of evidence in the 

program assessments, and areas where peer reviewers suggest need for focus and attention. This level of 

review gave the CFG the ability to identify the areas shared across campus where resources, time and 

energy could be best focused to enhance academic quality and strengthen student learning at the 

program level. The activity described here will focus on four elements of that analysis: program goals; 

measures of program goals; findings resulting from the measures; and recommendations for program 

improvement.  

 

From this effort, it was determined that the next annual review cycle (2014-2015) use a rubric that not 

only addresses whether or not elements in the program assessment report were present, but also begins 

to address the level of quality of the material present.  This process is ongoing and is expected to be 

complete with a report of the findings by early in the Spring 2016 term.   

 

The CFG work was supported through faculty service, in-kind contributions of time. This process 

continues into the current fiscal year as the primary vehicle for conducting assessment activities. CFG 

members have become mentors and leaders of the assessment process within the six colleges and schools, 

working with their units’ academic leadership. The CFG will now collaborate with the Faculty 

Development Committee of the FSU Faculty Senate in the design, delivery and ongoing support of efforts 

described in this activity to strengthen teaching, learning and assessment capacity.  

 

In 2014 the University created a full-time support position to support implementation of TaskStream. 

TaskStream is now the University’s primary assessment technology tool for assessment for learning, 

program assessment, and the creation and archiving of assessment data.  

 

The 2015-2016 budget includes $175,500 to support the TaskStream contract and subsequent 

implementation. This is now a standing commitment in the institutional budget.   As needed and 

resources identified, faculty are provided stipends for participation while off contract in professional 
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development activities, and planning and implementation work groups.  Given current budget 

reductions in key areas, resource allocations for stipends and support will have to be reconsidered.   

 

Faculty from all six colleges and schools, representing over fifteen academic programs/departments, 

participate as leaders and mentors in the activities described in this report. Institutional planning and 

support includes the President, the VPIAA, the Provost, the six college/school Deans, and the Faculty 

Senate (including the General Studies Committee). Funding support for part of the work was secured in 

collaboration with the West Virginia Assessment Council and the HEPC.  

 

The faculty leaders of the CFG and the staff member mentioned above have worked closely on a regular 

basis with corporate leadership and staff at TaskStream on the implementation of that tool on our 

campus. 

 

Career Pathways Plan 

 

This strategy will focus on the review, redesign (as needed) and implementation of Fairmont State 

University’s “Programs of Distinction” initiative. This initiative has been used in the past as a way to 

support and highlight leading academic programs as emblematic of the University’s programs.  

 

Programs of Distinction provide evidence of exemplary academic structures and elements, and are 

identified as establishing high standards for program rigor, and academic and professional achievement. 

Such programs identified in the past were those that served to differentiate the University in our regional 

higher education market and among peer and competitor universities. Two programs at Fairmont State 

University have carried that distinction previously:  

1) Bachelor of Science in Accounting; and 2) Bachelor of Science in Occupational Safety.  

 

In recent years the initiative has been less visible and strategically promoted. With a renewed emphasis 

on supporting career pathways, the initiative has significant and immediate potential as a promising 

practice to support career and professional pathways for students. 

 

Activity 1: 

 

The criteria for the designation as a Program of Distinction provide information for a strategic framework 

to support reintroduction of the initiative: 

 

While the program is known by program areas and faculty who have participated in the past, the campus 

may need a reintroduction to the Programs of Distinction concept and design. Such an effort is timely as 

three of the six colleges and schools have leadership at the deans’ level that has been in place less than 

two years. Also, only one of the current deans has experience with a program identified as part of the 

initiative. 

 

These programs also exhibited relationships between FSU students’ learning experiences, their skills and 

ability to meet career and professional pathway needs. Such marketing also highlighted faculty 

accomplishments and other evidence that served to mark the programs as exemplary and as models for 

Fairmont State’s programs. These programs also served as models for how the University can integrate 

innovative technologies, creative learning experiences, and showcases for University academic 

programming. 
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To date, no progress has been made toward this activity.   

 

The Programs of Distinction has support from the Academic Affairs/Dean's Council.  However, in light of 

current enrollment, current budget reductions, and forecast for future reductions, this activity has been 

set aside to pursue the implementation of a more rigorous academic productivity analysis initiative 

reviewing program costs and revenue based upon instructional hours.  Currently, an annual Cost Per 

Instruction Hour report which provides aggregation at the School and College level is being generated.  

To produce this report by academic program additional financial management adjustments in the 

academic units must be made.  This initiative is continuing.  The Interim Vice President for Institutional 

Assessment and Effectiveness is coordinating this effort with the Interim Vice President and Chief 

Financial Officer, Provost and Vice President for Academic Affairs, and the Academic Affairs/Dean's 

Council.    

 

Critical Regional Issues Plan 

 

Programming and initiatives to promote responsible citizenship and the common good have been central 

to the University’s mission. The University attempts to ensure that that commitment pervades how it 

educates students and how it engages in the world. The University’s academic programs are built on 

intellectual and professional investments in educating people who have the knowledge, skills and habits 

of mind necessary for responsible, participatory citizenship. This is true for citizenship in communities as 

they exist, and with how they are changing in a changing world.  

 

As a core element of its continued commitment to engagement and being a resource in critical regional 

issues, the University will intensify its efforts to take advantage of the "center" concept, with the models 

above as starting points for organizing and sustaining this work. These strategic efforts will include 

interfaces with academic programming, engagement activities by faculty, students and professional staff, 

and with relevant entities outside the University. The effort will also include initiatives to identify 

resources to enhance, and where appropriate the work and impact of the centers. 

 

Activity 1: 

 

This activity will focus on creating a "Center Directors Network." This team of people representing each 

of the centers will: 

1) Create a collective voice and perspective for the work, needs, and challenges of the centers; 

2) Identify and prioritize opportunities to engage the University in the region; 

3) Capitalize on opportunities that the centers can create for students, faculty and professional staff 

on campus; and, 

4) Identify network strategies and structures for bringing regional and community entities to the 

campus for on-campus engagement; 

5) Identify strategies for communicating and disseminating successes and impact-stories for the 

campus centers. 

 

At the time initial Compact information was submitted, there were ten named centers at Fairmont State 

that were  engaged in (or have the potential to be engaged in) varying forms of collaboration between 

academic programs, student experiences, and outreach into communities and the region.  Since that time, 

four centers are now known to be defunct and a fifth may close due to resource reallocation.  The 

remaining five centers currently house a range of frequency and intensity of engagement related 
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activities. Some are engaged in regular activities and initiatives with highly active administrative and 

leadership structures. Others may be at less active stages in their history and development.  

 

This network of centers has considerable potential to be a collective force in Fairmont States efforts to 

identify and solve critical regional civic and social issues. The University currently lacks a collaborative 

structure to link them together as a network, and to provide administrative, logistical, and 

communications support, and to engage strategically in securing funding and resources to support the 

centers (outside of the individual idiosyncratic efforts of each center). 

 

To date, preliminary work has begun to determine which centers are active, determining the scope of 

services of the center and primary constituent groups.  No further progress has been made on this 

activity. 

 

To date, the only resources that have been employed to achieve this activity are personnel time.  As 

budget pressures continue to manifest, operational implications for center operations that are not 

externally funded are now in question.   

 

The primary entities for this activity will be the directors and leadership personnel of the centers. As 

appropriate to the governance and administrative structures of the centers, support people in the colleges 

and schools, and in affiliated organizations will be involved in collaborative activities at the individual 

center level. 

 

Collaborative Access Plan 

 

As a result of the preliminary analyses and planning, the Campus Collaborative for Recruitment and 

Retention proposed a set of initial action steps and strategies to support the efforts in recruitment, 

enrollment and retention. The full range of activities address and support multiple touch points in the 

student experience continuum.  

 

The strategy focuses on steps related to research design, data collection and analysis that can support 

efforts at continuous improvement in the student services and academic touch points that support 

students. The elements identified will serve to improve the data generated in these activities and 

practices, create better coherency and consistency in data collection strategies, and thus improve the 

practices themselves. This strategy at its full implementation will inform most if not all of the touch point 

components of a student's recruitment, admission, orientation, initial registration, and transition into 

college.   

 

Activity 1: 

 

The Campus Collaborative for Recruitment and Retention (CCRR), a campus-wide committee of over 

fifty faculty and staff, continue to review, discuss, and impact university efforts in recruiting, admissions, 

enrollment and retention. The committee includes representation from all Student Services components 

and from all six academic colleges and schools. The academic participants include a cross section of 

faculty, department chairs, associate deans and deans. The VP for Student Services and VP for 

Institutional Assessment and Effectiveness convene the committee, with regular meetings occurring 

throughout the academic year. 
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The CCRR group broke out into two working subgroups, one focused on programming elements of the 

student experience continuum, and a second focused on examination of existing instruments and data, 

consistency across the instruments for different events and activities, and the need for new instruments.  

The committee reviewed the following: (1) existing academic and student services data collection 

strategies; (2) institutional data collection on recruitment, admissions, and matriculation; and, (3) surveys 

from organizations such as Noel-Levitz and NSSE. The group also analyzed existing student experience 

continuum data sources (other than matriculation metrics) that provided evidence of the effectiveness of 

student services and academic activities that occur in the student experience touch points. (This includes 

event surveys, satisfaction surveys, and perception surveys.) The committee recommended continuation 

of use of existing instruments in the short term coupled with long-range development of new 

instruments, and revision of existing instruments to create greater continuity and coherency in the 

research process.  

 

The CCRR subcommittee on research continues to administer and analyze "Welcome Weekend" surveys 

to incoming freshmen, and an "End-of-Semester" student opinion survey.  This data is being collected and 

disseminated among CCRR participants, academic, and senior leadership.   

 

Retention and recruitment strategies are continuing to be topics of discussion and action of the CCRR 

group.  In addition to research, actions and activities precipitated by this group, or one of its working 

subgroups, include the First Year Seminar and Passport initiatives, campus visitation activities, course 

and institutional withdrawal surveys. 

 

The offices of the VP for Student Services and the VP for Institutional Assessment and Effectiveness co-

convene the meetings. Staff members in Student Services have provided technical support throughout the 

process. Student Services directors of participating areas (e.g. Admissions and Recruiting, Financial Aid, 

Registrar, Retention) provide critical information that has helped to inform and enhance the process.  

 

The ongoing work of the subcommittee (during the academic year) is supported through faculty and staff 

in-kind contributions of time.   

 

CCRR work has directly involved over fifty participants. The subcommittee that has taken leadership on 

the data and research initiatives includes representatives from four different Student Services units, three 

of the six colleges and schools, and two vice-presidents.   Though membership of the CCRR is somewhat 

fluid, the core group of 30-40 participants represent staff and faculty from a cross-section of institutional 

units.   

 

Financial Aid Plan 

 

Adequate financial aid for students is recognized as a key component in allowing students to select an 

institution based upon academic fit and to be successful at their chosen schools.  Fairmont State 

University seeks to develop a plan that can be articulated in a manner that allows all areas of campus to 

work together to insure that to the extent possible, qualified students are able to attend FSU.  Financial 

aid packaging policies need to triangulate the awarding of scholarships, grants, loans and employment 

opportunities for both potential and returning students in an effort to maximize success, regardless of 

economic background.   

Early awareness is very beneficial in allowing students and families the ability to make informed 

decisions about college options.  Fairmont State University will work to develop partnerships with high 

schools and junior high schools in order to ensure that students have a level of awareness about the costs 
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of attending higher education and information about the various forms of assistance available to them.  

Outreach to local civic and social organizations will be done in order to talk with adults who might be 

interested in beginning/returning pursuit of degree or who have children interested in attending. Clear 

communications with potential and returning students about financial aid policies and procedures is 

essential in establishing expectations of recipients with hopes of maintaining eligibility impacting 

retention.   

 

Activity 1: 

 

The process of identifying financial need and providing available support to Fairmont State University 

students involves leadership and staff in Student Services and at the FSU Foundation. This strategy will 

focus on enhancing the process of providing data to the FSU Foundation that indicates the likelihood of a 

viable pool of applicants for potential donor-based scholarships. The process will include targeted efforts 

to encourage general scholarship donations which can be pooled to allow for larger scholarship amounts, 

increasing the institutions ability to broaden its financial support. Student Services and the Foundation 

will work with academic colleges and schools to encourage earlier selection (i.e. calendar date) of 

recipients for scholarships aligned with academic majors and programs of study. This work will also 

include efforts to provide timely feedback to colleges and schools on those scholarship offers which are 

not accepted by students in an expedient manner, so that funds can be re-awarded. Finally, efforts will be 

made to enhance the efficiency and timeliness with which Neighborhood Investment Program (NIP) 

funds are packaged in awards sent to students.   

 

Initial conversations regarding this activity have been conducted between the VP for Student Services, VP 

for Institutional Assessment and Effectiveness, and President of the Fairmont State Foundation.  Due to 

transitioning in two of these three positions since the beginning of the current fiscal and academic year, 

no further development has occurred.   

 

Financial aid processes were improved in the spring term with letters of financial aid packages being sent 

to applicants who had applied for financial aid in early March.  In previous years, actual offers of 

financial aid did not go out until June.   It is believed this one change had a positive impact on enrollment 

decisions for fall 2015.  Respondents to the "Welcome Weekend" survey indicating that their "decision to 

attend" was impacted by financial aid increased significantly from the previous fall.  This increase lends 

credence to the positive impact of this action.    Work will continue on financial aid process 

improvements and building of scholarship programs for students.     

 

Development of packaging rules will involve staff in Financial Aid Office and in Student Systems.  FSU 

Foundation will be involved in the development of additional scholarship programs.  Financial support 

will need to also come from the institution in order to expand offerings.  This may come as a result of 

expanded tuition waiver programs or reallocation of dollars to new programs.   

 

Vice President for Finance and Administration will need to be involved in the allocation of institutional 

financial support for additional scholarship programs.  The President of FSU Foundation will be 

instrumental in the development of additional donor-based scholarship support.  Director of Financial 

Aid and Scholarships will provide data on student financial aid applicants.   
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COMPACT STRATEGIES UPDATES: 
 

Degrees Awarded Strategy 

 

In the past the majority of efforts at marketing, recruiting and admission of new students in STEM fields 

have occurred at the program and college/school levels. There is a limited degree of coordination across 

these entities, and that happens through the Office of Admissions and Recruitment for undergraduate 

programs, and the Graduate Council and Office of Graduate Studies for graduate programs. These offices 

work with University Communications on marketing and recruiting strategies.  

 

In addition to the above structures, once students are admitted, STEM programming and support tends 

to be unit-specific, without a coherent, campus-wide plan for how to support STEM curricular and 

extracurricular programming. There are multiple examples of excellent programming, but they are often 

times isolated from each other and lack institutional energy and support that can be achieved if they 

share a common presence and purpose.  

 

The activities that follow will describe plans to initiate cross-programmatic efforts to create better 

institutional coherency and strategy to support program level recruiting, admission, and programming in 

STEM. 

 

Activity 1: 

 

STEM Marketing and Recruiting Team 

 

There have been preliminary meetings regarding unified approach to marketing of STEM programs 

across the institution with key individuals, but no action or activities have been achieved to date that 

differ in the way STEM fields are marketed and in the way students are recruited into STEM fields.  The 

Office of Admissions and Recruitment, University Communications, and Deans and Chairs of academic 

units in which STEM-related programs are located continue to pursue decentralized approaches to 

marketing and recruitment.   

 

Activity 2: 

 

STEM Emphasis in First-Year Seminar and Passport Program: 

 

STEM emphasis in the First-Year Seminar and Passport Program to date has only included entry-level 

math courses included in the pilot program.  This program is discussed in further detail within the First 

Year Retention report for Activity 1 and Activity 2.   

 

As the First-Year Seminar and Passport Program are expanded across the academic units, additional 

STEM courses will be added, including but not limited to introductory and principle courses typically 

taken by first-year major students. 

 

Staff members in the Office of Retention, contributing members of the Campus Collaborative for 

Recruitment and Retention, and faculty participants have expended time in this effort.  No new resources 

have been allocated or expended toward this effort. 
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Cross-campus collaborations continue to prove critical to the pilot launch: Retention Office staff, in 

collaboration with the broader Campus Collaborative for Recruitment & Retention (and Seminar sub-

committee, including piloting faculty of the seminar components and Passport activities and student 

constituents) push the conversation and taking of next steps. 

 

Developmental Education Strategy 

 

Through an associated grant From the HEPC, FSU was able to host campus-based professional 

development to support faculty design and development of new curricula in both the “Pathways” plan 

for developmental Mathematics and the “Accelerated Learning” plan for developmental English.  

 

The University initiated implementation of these plans in 2013-14 with redesigned coursework and 

through redesigned supporting documentation and procedures. Student services and academic 

programming support now begin with the admissions process and continue through the completion of 

matriculation related to the specific courses. Students are supported through orientation, first-term 

registration, and subsequent matriculation. Professionals support in this process includes admissions 

counselors, orientation staff and counselors, and Advising Center and faculty advisors.  

 

Now that implementation is ongoing, academic leadership and associated faculty and staff will map out a 

process for engaging in program assessment to track the success of the models at the institutional 

(program) level. While assessment has been ongoing at the course level, and within academic programs, 

the University is now at a point where it can begin to assess the impact of the two plans relative to 

institution-wide enrollment, retention and graduation data. 

 

Activity 1: 

 

Accelerated Learning Program in English 

 

FSU has transitioned our developmental English students from a prerequisite course model to a co-

requisite supplemental instruction model.  Our pilot for this transition involved the creation of ENGL 

0098, a zero credit lab course for ENGL 1104 (our English gateway course) that would include ten 

students with low placement scores, who would be enrolled in the main section of the course along with 

ten students who placed into ENGL 1104.  This has proven to be unwieldy when registering students, 

prompting us to consider a variable credit ENGL 1104, which low placing students would take for the 

additional credit hour.  We currently offer no traditional stand-alone developmental English courses. This 

new model does seem to be working as the percentage of students completing their developmental 

requirement has risen from 65.7% to 73.2%. 

 

Activity 2: 

 

Mathematics Pathways 

 

The Math Support Program has replaced all previous developmental mathematics courses.  During the 

2014-15 pilot program year, four unique support classes were offered as special topics math courses.  Fall 

2015 is the first semester these courses have been offered with permanent course numbers – MATH 1001, 

1007, 1011, & 1012.   
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Fairmont State utilizes three distinct math pathways for students – a quantitative literacy course for non-

STEM majors, an applied technical sequence for technology students, and an algebra-based path for 

STEM, elementary education, and business majors.   

 

Students who do not meet the test score pre-requisites for their required gateway courses are now placed 

in credit-bearing courses that implement either a co-requisite support or accelerated learning model with 

built-in remediation. 

 

The program has grown from servicing approximately 130 students in fall 2014 to over 350 students in 

fall 2015.  Current estimates suggest that, upon full program implementation, 800-1000 students each year 

will take a math support course.   

 

Challenges include obtaining funds for a rapidly growing, new program.  Specifically, full-time faculty, 

equipment, and designated room usage is needed for long-term sustainability.  In addition, there are 

registration issues that need to be addressed to allow both students and advisers a smoother path to 

enrolling students.     

 

Initial response to program initiatives is positive.  The pilot program showed great strides toward 

effective and efficient student progression through early math courses without lowering standards.  

Program assessment will include overview of pass and retention rates, grades for students in both 

support and lecture courses, and coordinated assessment of course outcomes. 

 

 

For the Accelerated Learning Program in English, faculty who participated in the pilot program were 

given a stipend to design the revised ALP courses and traveled to several conferences about 

supplemental instruction methods.  When going to a full roll- out this year (fall 2015), the entire English 

faculty gathered for a day long workshop, facilitated by a nationally recognized expert in ALP programs, 

Dr. Jamie Gallagher. 

 

Regarding the Mathematics Pathways initiative, the initial costs for the pilot year were covered by budget 

funds within the College of Science & Technology.  Beginning in fall 2015, to provide for sustainability 

and growth, a course fee was added to each support class.  

 

Currently, there are two full-time math support faculty – a coordinator and assistant coordinator.  Both of 

these individuals also teach courses within the program.  The remaining courses are taught by adjuncts, 

full-time instructors in other departments, and peer mentors who are supervised by the coordinator.  

Adding full-time math support instructor positions in the near future has been discussed as a way to 

optimize service to students.   

 

Both the ALP Center at the Community College of Baltimore County and Complete College America 

provided conceptual and moral support for the Accelerated Learning Program.   

 

The Mathematics Pathways program has been actively supported by a variety of faculty, staff, and 

administrators.  The coordinator communicates regularly with academic advisers across disciplines, as 

well as the Title III STEM coordinator, Pierpont math coordinator, Compass test coordinator, Caperton 

Center director, and many other administrators and faculty members.  Full-time faculty from the physics 

and chemistry departments have taught support courses, providing students with unique opportunities 

to see the connection between math and other disciplines.  Specific collaborative projects that are in 
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development involve working with the school of education to assist support students with Core test 

preparation and developing a summer bridge program for underprepared students in the region to 

prepare for college.   

 

These programs are providing students with non-traditional alternatives to help them progress through 

their intended programs in a much more efficient, respectful manner than previous models.  As with 

many innovations, there are challenges that must be met and addressed.  Preliminary indications show 

the current models being employed for math and English remediation are successful. Additional 

assessment data will be collected and analyzed to ensure progress is maintained. 

 

Enrollment Strategy 

 

FSU’s Campus Collaborative for Recruitment and Retention (CCRR) focused on the continuum of student 

“touch points” from the first inquiry by a high school student who could potentially come to FSU 

through declaration of a major as an enrolled student. The committee work has involved over fifty faculty 

and staff from units across Student Services and Academic Affairs.  

 

A major design component that emerged from the CCRR work revolved around structuring a “First-Year 

Experience” for Fairmont State Students. This design work included several major components including 

the review and implementation of Appreciative Advising, and the development of an “Ambassador” 

program in colleges and schools to create a cadre of current students to support recruitment and retention 

efforts.  (Multiple initiatives and strategies reviewed and endorsed by CCRR are cited across the LTW 

Compact strategies and plans.) Students who represent under-served or under-represented groups are 

specifically identified as warranted in the group’s membership (e.g. Math and Science Education majors, 

male Elementary Education majors, first generation college students, etc.). Ambassadors interact with: 

prospective students during individual family visits; group major Exploration Days; and, Campus 

Visitation Days. 

 

Activity 1: 

 

Jennifer L. Bloom, co-author of The Appreciative Advising Revolution, visited Spring 2015 during Faculty 

Development Week and presented the six phases of Appreciative Advising. The presentation was open to 

ALL faculty and staff. A follow-up discussion was held with participants from the presentation. The 

presentation was well received. As a result, the goal for Spring 2016 is to have Dr. Bloom return and 

present to smaller groups including the Colleges/Schools and Student Services.   

 

The Fairmont Advising Network (FAN) is presenting each phase of Appreciative Advising during their 

meetings held once a month for the Fall and Spring semesters. Several copies of the Appreciative Advising 

Revolution were purchased and are available to any faculty or staff member. 

 

Activity 2: 

 

The two academic units that have Ambassadors programs in implementation stages are using structures 

and activities best suited to the needs of their students and the ranges of their academic programs. Each 

unit has developed identification and selection processes, and strategies for how best to have 

representation from their constituent programs. 
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The School of Education, Health and Human Performance (SoEHHP) began design and development of 

its Ambassadors program in the spring of 2014 and have continued into the current term. During the 

2014-2015 academic term, 23 students participated. In the SoEHHP, the Ambassadors group is 

coordinated through the Destination Education Office and includes students from both Education and 

Health and Human Performance programs who have been nominated by their faculty to serve.  Students 

who represent under-served or under-represented groups are specifically identified as warranted in the 

group’s membership (e.g. Math and Science Education majors, male Elementary Education majors, first 

generation college students, etc.). Ambassadors interact with: prospective students during individual 

family visits; group major Exploration Days; and, Campus Visitation Days.  During 2014-2015, SOEHHP 

Ambassadors participated in the following event: Campus Visitation; Academic Exploration Days; met 

with individual students visiting campus; FSU Admit Day; summer orientation; and, special high school 

group visits.  The SoEHHP Ambassadors are also serving as student representatives on program advisory 

boards and other committees aimed at program improvement and student retention, and are providing 

support to college and school academic events 

 

The Ambassador Program began in the College of Liberal Arts (COLA) with planning meetings during 

fall 2014.   By spring term of 2015 we had written a mission statement, determined the responsibilities 

and qualifications of student ambassadors, and benefits for students. Programs nominated students, and 

two were chosen by the faculty for each major in the college.  Their first formal activity was Campus 

Visitation Day in spring 2015. 

 

 

Funds for the Appreciative Advising initiative came from the Adult Learner Access and Success Grant 

funds.  The primary expense to this effort included Dr. Bloom's fee, travel, and materials for the spring 

2015 workshop.   

 

No new investment of financial and human resources beyond existing personnel and operating budgets 

were used to support the Ambassador Program in the SOEHHP and COLA.  Student participants 

volunteered their time and were not paid.  Both the SOEHHP and COLA provided t-shirt or polo style 

shirts and name tags for participating students. 

 

The Fairmont Advising Network (FAN) is presenting each phase of Appreciative Advising during their 

meetings held once a month for the fall and spring semesters. Several copies of the Appreciative Advising 

Revolution were purchased and are available to any faculty or staff member.  

 

The Ambassador Program resulted in collaboration among faculty and academic leaders in the two 

academic units in which the program has taken root.  Other units have considered employing this 

approach, but to date, have not joined in a concerted effort.  Other units do use students to represent their 

majors at various recruitment, orientation, and visitation events, but is less structured than the efforts in 

the SOEHHP and COLA.   

 

Faculty Scholarship Strategy 

 

This strategy focuses on two approaches to enhance contributions of faculty scholarship. The strategy 

attempts to strike a balance between supporting skilled and experienced researchers as well as faculty 

and staff who may be less experienced, or who have not engaged in research recently. Some elements of 

the strategy will create opportunities for researchers to engage in strategic research opportunities that 

inform and support institutional practices related to student enrollment, retention, and academic success. 
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The strategy will also include an effort to use the Boyer model of scholarship to generate a campus 

conversation about the nature and meaning of faculty research at Fairmont State, how faculty can and do 

apply their research skills, and how the University can engage in faculty development and capacity to 

enhance contributions to scholarship by faculty with a range of skills and experience. 

 

Activity 1: 

 

The Campus Collaborative for Recruitment and Retention (CCRR) established a subcommittee to provide 

research efforts that examine functions and activities in student life and academic experiences. This 

subcommittee engaged in work to examine existing data collection and instruments related to student 

activities, particularly recruiting and early transition into FSU (e.g. Orientation and “Welcome 

Weekend.”)  

 

One purpose of this research is to examine how these students perceive FSU, what they believe about the 

institution, what influences those beliefs, and how it enters into their decision making about college. The 

subcommittee believes that this research can yield valuable data that can be helpful in institutional 

branding, marketing, recruiting, and retention.  This research provides an opportunity to engage FSU’s 

faculty expertise in an effort that displays that expertise, celebrates and models the roles of faculty 

scholars, and potentially motivates broader participation in faculty scholarship.  

 

The subcommittee has conducted research on the fall “Welcome Weekend” for fall 2014 and fall 2015 

events.  The group has also conducted an “End-of-Semester” survey to a convenience sampling of 

students.  The survey method yields a robust sample of students across rank, majors, and course levels.  

The “End-of-Semester” surveys have been conducted for fall 2014, spring 2015, and is being planned for 

fall 2015.  This survey asks students questions on classroom instruction, advising, general institution 

questions, and general satisfaction questions.  This locally developed and administered survey has 

replaced a proprietary, third-party survey.  While the survey does not lend itself to comparison with peer 

institutions, it does allow for institutional benchmarking and disaggregation of results to the college or 

school level.   

 

Survey results from the "Welcome Weekend" and "End-of-Semester" surveys have been presented to the 

Academic Affairs/Dean's Council and the Campus Collaborative for Recruitment and Retention.  The 

data and presentations are being made available to campus users as needed.   

 

Activity 2: 

 

This activity will focus on capacity-building efforts relative to faculty levels of interest, background 

knowledge and skills, and related experiences to engage in forms of scholarship that can provide a basis 

for defining research and scholarship at Fairmont State University. This process will occur through a 

faculty book study focused on the work of Ernest Boyer in Scholarship Reconsidered (1990) and 

subsequent institutional strategies and structures used by other Universities similar to Fairmont State. 

This books study process will serve to solicit faculty perspectives about the applicability of the model to 

FSU, the challenges that may be presenting in using the model, and faculty needs in terms of resources 

and faculty development to embrace the model as a campus. Faculty will examine in particular the 

opportunities and challenges that may be created with each of the forms of scholarship articulated by 

Boyer: 

 

• Scholarship of Discovery -- Building new knowledge through traditional research.  
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• Scholarship of Integration -- Interpret the use of knowledge across disciplines.  

• Scholarship of Application -- Aiding society and professions in addressing problems.  

• Scholarship of Teaching -- Study teaching models and practices to achieve optimal learning 

 

To date, no substantial progress has been made on this activity.  Discussions have taken place within the 

Graduate Council regarding the definition and expectation of scholarship for graduate faculty status, but 

nothing has moved to approval stage.   

 

 

There have been no new investments of financial resources to impact Activity 1 or Activity 2.  Existing 

personnel and operational budgets have supported progress related to Activity 1.   

 

The outputs from the research initiatives have resulted through cooperation and collaboration among the 

six-eight faculty members involved in the CCRR Research Subcommittee.  In addition to the work of the 

subcommittee, various members have worked with the Interim VP for Institutional Assessment and 

Effectiveness, the VP for Student Affairs, and the Campus Collaborative for Recruitment and Retention to 

revise the survey instrument, survey methods, or analysis and dissemination of results.   A number of 

faculty members across the campus have been involved during the survey administration. 

 

First Year Retention Strategy 

 

The First Year Retention strategy initiatives were created by the Campus Collaborative for Recruitment 

and Retention (CCRR), a work group comprised of professionals from Student Services, and faculty, 

academic administrators and staff. All applicable areas of Student Services are represented on the CCRR 

as are each of the academic units either by faculty, department chairs, associate deans and/or deans. 

Faculty members from fifteen academic departments participate in CCRR. Academic representatives also 

included staff from the University’s Advising Center.  

CCRR has recommended action steps that will have an impact on retention, enrollment and success 

toward graduation.  Two of these action steps related to first year retention include:  

1) Redesign and implementation of a first-year seminar for all students to provide support in the 

transition into FSU and the college experience;  

2) A Passport Program for first-year students to provide information access, mentoring and need-

specific support activities, and opportunities to create and engage in peer activities and learning 

communities. 

Both activities include design elements that will interface with campus-wide offices and services, 

academic units, community partnerships and engagement/service components. 

 

Activity 1: 

 

FSU’s FYE includes two central components: 1) a First-Year Seminar for students transitioning into the 

University; and 2) a linked Passport Program comprised of activities, events and programs that support 

students as they transition through the first year of their academic and broader student life experiences.  

The two FYE components have been implemented in such a way that they complement each other and 

reinforce the critical intersection between the academic experience and broader University student life 

experience. 

The Seminar as a structure is designed to map to three of the established FYE goals and outcomes (below, 

in abbreviated form).  

1. Acquire tools for academic success 
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2. Establish a sense of identity 

3. Develop a sense of belonging 

  

Eight existing courses from across the academic units comprise the limited pilot, launched in August 

2015.  311 total students from varying academic paths and with varying class ranks comprise the 

combined pilot.  

Noted challenges, which are being discussed and addressed via ongoing committee meetings and 

proposal drafts, include the following: 

 The FYE Seminar sub-committee was unable to finalize necessary structures and agreements 

(such as “non-negotiables”) before the spring 2015 semester concluded.  As a result, it was not 

feasible to pilot the ideal Seminar model(s) in fall semester 2015.  Instead, Seminar concepts have 

been adopted by each piloting professor in his/her own way.   

 No classes exist (save for the current Wilderness Explorer Freshman Seminar course, included in 

the pilot) in which the target population (first-year students only) is found.   

 The need to incorporate the Seminar in such a way that all first-year students participate and 

have a consistent experience is already evident.  The committee is currently investigating options 

for marrying the Seminar to the University’s general studies requirements in order to achieve this 

goal and address other related concerns. 

 Outcomes and needs assessments are in development, planned for end-of-term.   

 

Activity 2: 

 

FSU’s FYE includes two central components: 1) a First-Year Seminar for students transitioning into the 

University; and 2) a linked Passport Program comprised of activities, events and programs that support 

students as they transition through the first year of their academic and broader student life experiences.  

The two FYE components have been implemented in such a way that they complement each other and 

reinforce the critical intersection between the academic experience and broader University student life 

experience. 

The Passport Program as a structure is designed to map to all five of the established FYE goals and 

outcomes (below, in abbreviated form).  

1. Acquire tools for academic success 

2. Establish a sense of identity 

3. Develop a sense of belonging 

4. Demonstrate responsible citizenship 

5. Prepare to live responsibly, with a global perspective  

  

Student participants (in eight pilot courses from across the academic units) have been instructed to attend 

one activity for each of FOUR of the five established FYE outcome tracks (all but ‘Sense of Belonging’, as 

it is felt that this outcome should be addresses in some way by all activities).  Participants have been 

instructed to attend a fifth Common Activity as well; this will allow for across-the-board assessment of 

reflections. 

 

Electronic tools (RedCap and TaskStream technologies used) have been put into place via which students 

1) develop/submit Passport Action Plans and 2) submit to their professors and the Retention Office 

reflections for each activity attended. Students are using the tools and participating in Passport activities, 

but data is limited due to the fact that we have reached only mid-term.  Committee members are 

preparing now for end-of-term assessments. 
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Noted challenges include: only one pilot class with ideal audience (first-year only enrollees); only one of 

eight piloting professors following through with a class-wide, required roll-out; students who commute 

and/or who are employed off-campus have noted challenges in meeting minimum requirements; 

students and faculty express need for simplification of reflection submissions.  Each of these challenges is 

being discussed and solutions strategized in ongoing committee meetings. 

 

 

Existing personnel from the Office of Retention, faculty, and staff involved in a subcommittee of the 

CCRR have actuated these activities.  No new financial resources have been allocated for these initiatives 

beyond existing operational budgets. 

 

Cross-campus collaborations continue to prove critical to the pilot launch: Retention Office staff, in 

collaboration with the broader Campus Collaborative for Recruitment & Retention (and Seminar sub-

committee, including piloting faculty and student constituents of both initiatives) push the conversation 

and taking of next steps. 

 

Graduate Student Success Strategy 

 

Development, adoption and revision of assessment structures for graduate programs continues as an 

ongoing process.  As new programs have been developed and implemented, the original Graduate 

Studies goals and outcomes have been modified to reflect the expanding nature of graduate education at 

the University which consists of five different master degree programs, the most recent being its Master 

of Architecture program.  Growth and increasing complexity creates for the Graduate Council and the 

colleges and schools a need to continuously review assessment processes that ensure sound academic 

integrity and responsive administrative and governance structures at the University level to support 

Graduate Studies.  The strategy will focus on efforts to improve success for graduate students:  

1) Provide supports through assessment of learning and program assessment that promote high 

quality academic experiences; and, 

2) Provide governance structures that balance institutional administrative needs with respect for 

the autonomy and different intellectual needs of programs. 

3) Review Graduate Studies goals and outcomes, engage in strategic planning and professional 

development to support program and instructional design of graduate programs. 

 

Activity 1: 

 

In the pursuit of optimal program quality and academic integrity, the Graduate Council adopted a 

mission statement for Graduate Studies, a set of common goals, and common outcomes for graduate 

programs.  

 

The Graduate Council continues to build a greater capacity for assessment of learning with a focus on 

program assessment as a process for program improvement. The University uses TaskStream as a 

campus-wide tool to support assessment in all programs, including graduate programs.  

 

Focus on graduate program assessment continue as graduate program faculty and leadership refine 

efforts to engage in assessment with the support of University structures for program support. Graduate 

program faculty continue to implement a set of expectations for assessment, an annual cycle for 

assessment activities, and practices for generating assessment reports for all graduate programs. 
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Activity 2: 

 

Since the origin of university status in 2004, Fairmont State has been engaged in an ongoing process of 

refining its efforts to ensure integrity in institutional governance of graduate programming, and that 

Graduate Studies is supported by sound structures.  

 

Graduate programming has grown from one cooperative program a decade ago to five degree programs 

based in four of the six of the University’s colleges and schools.  This growth and increasing complexity 

creates the need for the Graduate Council, the colleges and schools, and program area faculty to 

continuously review processes that ensure responsive administrative and governance structures at the 

University level to support Graduate Studies.  

 

The strategy described here will focus on efforts to engage in institutional work to improve success for 

graduate students by providing governance structures that balance institutional administrative needs 

with respect for the autonomy and different intellectual needs of programs. 

 

This activity is the continuation of an ongoing process to refine and as necessary restructure governance 

of Graduate Studies at Fairmont State to deliver the best stewardship possible of graduate programming, 

and to provide experiences that enhance the likelihood of success for graduate students. 

 

Activity 3: 

 

With the growth in the number of graduate programs across four of FSU’s colleges and schools, efforts 

will be focused toward revisiting, refining as needed, and reinforcing commitments to Graduate Studies 

at the institutional level, while continuing to respect the autonomy and intellectual needs of individual 

academic programs. This activity is intended to ensure the best possible intellectual stewardship of 

graduate programming, and to provide academic and professional experiences that enhance graduate 

student success. The activity will include the following components:  

 

• Review and analysis of the values articulated in the University’s mission and goals, and how they 

are reflected in Graduate Studies goals and outcomes; 

• Engaging in planning and strategic decision making within the Graduate Council, and in 

academic programs and colleges/schools to strengthen articulation, mapping with, and 

integration of the Graduate Studies goals and outcomes into individual graduate program goals 

and outcomes; and, 

• Design of a professional development agenda to support program design, instructional design, 

and program assessment design consistent with Graduate Studies and individual program 

articulation of goals and outcomes. 

 

Preliminary planning for this activity has already begun through Graduate Council discussions in 2014-

15. This planning will continue through 2015-16 and the Council will continue to serve as the central 

vehicle for implementation and planning at the institutional level. 

 

 

The primary mechanism on campus for supporting Graduate Studies is the Graduate Council. This 

governance group is currently convened by the Associate Provost, who serves as the Director of Graduate 

Studies. The Graduate Councils membership includes academic leaders from units with graduate 

programs, at large members, and the Provost as an ex officio member.  
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The assessment process is supported by a campus-wide group of faculty and academic leaders known as 

the Critical Friends Group. This group of forty-colleagues who support University assessment efforts 

includes five members who are also on the Graduate Council. The group also includes twelve members 

who have graduate faculty status. 

 

The Graduate Council and Critical Friends Group are both standing groups who are part of the 

institution’s collegial faculty governance and faculty service efforts. Outside of typical administrative and 

consumable costs, they do not require large investments of additional resources to support graduate 

programming. 

 

The Graduate Council is constituted by members who represent multiple colleges and schools on campus 

and faculty supporting the graduate degree programs and concentrations. The work of the Graduate 

Council is supported by the Provost and Associate Provost.  This work requires and benefits from 

intersections of disciplinary and intellectual perspectives, and relies on collaboration across academic 

units and administrative offices. 

 

Graduation Rates Strategy 

 

FSUs College of Science & Technology and the School of Business are collaborators in the design, piloting 

and implementation of a project to help students succeed in high-risk courses, such as Physics, 

Chemistry, Accounting and Economics, by enhancing the teaching and learning experience. Curricula are 

being revitalized to include collaborative and experiential learning, supplemented by student peer 

mentoring programs and new instructional technology.   An investment of nearly $2 million through a 

Title III grant is funding a number of updates and additions to the College of Science & Technology and 

the School of Business to promote experiential and collaborative learning and provide a technology-rich 

environment.  As successful enhancements and teaching and learning experiences are identified, given 

resource availability, these approaches will be expanded to other academic units on campus.  In addition 

to the focus in high-risk courses in the two academic units identified above, graduation rates among first-

generation students, low-income students, and students from extremely rural areas are likely to have an 

adverse impact on completion.  These same characteristics are also likely among FSU's veteran 

population.  FSU has initiated and is continuing strategic work to provide enhanced support to veterans 

as a specific population. 

 

Activity 1: 

 

The College of Science & Technology (CST) at FSU has implemented a Student Peer Mentor program to 

serve more than 700 students enrolled in introductory courses in Chemistry, Biology, Physics, Math, 

Computer Science, and Mechanical Engineering Technology.  The program began fall 2014 and is 

currently funded by a Title III (“Strengthening Institutions”) grant from the U.S. Department of 

Education.  Development of the program and supervision of the Student Peer Mentors is the 

responsibility of the STEM Learning Coordinator (also funded by the Title III grant).  The program 

largely followed a supplemental instruction model (including group study and individual tutoring) at 

first, but Peer Mentor roles have since been broadened to include assisting with labs, assisting with the 

development of curricular modules, and even serving as instructors for co-requisite Math support 

sections.  Some individual tutoring is now done electronically to accommodate students with constraints 

that prevent participation in group study sessions on campus.  These changes have been made primarily 
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to address the biggest challenge facing the program:  getting struggling students to make the most of the 

assistance offered by Peer Mentors. 

 

During the Fall 2015 semester, 20 Peer Mentors (including 9 of the 14 recruited the previous year) are 

assisting in 24 lecture sections and 9 corresponding lab sections for 11 courses taught by 20 full-time 

faculty.  Most Peer Mentors are assigned to assist with a single course, but one Peer Mentor currently 

serves the College’s 55 international students in several different subject areas.   

 

The Student Peer Mentor program is part of a larger course redesign initiative within the CST aimed at 

improving student success in large, mostly introductory, STEM courses that have historically had high 

rates of poor academic performance and which provide foundational knowledge necessary for academic 

advancement and progression through STEM majors. Measures of program effectiveness include A) 

reduction of the percentage of students in supported courses receiving a D or an F or withdrawing 

(“DFW rate”) and B) increased enrollment in the next course in the curricular sequence.  Compared to a 

six-year average, enrollment in Biological Principles II has already increased 22% and enrollment in 

Foundational Biochemistry has increased 7%.  Even more impressively, DFW rates in the following 

courses have decreased substantially: Biological Principles I (11%), Chemical Principles (15%), and 

Introduction to Physics I (23%) and II (12%). 

 

Activity 2: 

 

The School of Business has seen great success in the DFW rates with course redesign and the 

implementation of the peer mentoring program.  In the fall 2014, the student peer mentoring program 

had 507 student visits and in spring 2015, the program had 685 student visits.  Anecdotal evidence was 

collected, in the form of self-report, by students attending peer mentoring sessions.  The following 

statistics show the percentage of students receiving a C or above in the supported spring 2015 courses: 

 

Economics- BSBA 2200: 73 % of students received a C or Above 

Economics I- BSBA 2211: 87.5% of students received a C or above, compared to the section without course 

redesign being 49%  

Economics II- BSBA 2212: 89% of students received a C or above, compared to the sections without course 

redesign being 65.5% 

Accounting Principles I- BSBA 2201: 67.6% of students received a C or Above 

Accounting Principles II- BSBA 2202: 75% of students received a C or Above 

Intermediate II- Acct 3302: 78% of students received a C or Above 

Intro to Computing- BISM 1200: 71% of students received a C or Above 

Programming- BISM 3000: 92% of students received a C or Above 

 

The School of Business has achieved the objective of the grant to have at least 65% of students enrolled in 

pilots of redesigned Accounting and Economics complete these courses with a C or higher.  And we are 

ahead of the date and have achieved the objective of the grant which was by fall 2016 have at least 70% of 

students enrolled in BISM courses complete with a C or higher. This objective has been achieved. 

 

Activity 3: 

 

In order to better serve the veteran student population, most who are adult and below median income 

levels, in 2014, FSU conducted a veteran survey through the Veteran Services Office to gather information 

concerning the veteran’s opinion of the campus and what type of activities the veterans would be 
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interested in attending.   FSU applied for and received a Diversity for Equity Grant to support improved 

veteran services.  As a result of this grant, FSU created a Veterans Initiative Group to address the issues 

and concerns of the veteran population.   Using information from the 2014 veteran survey and input from 

veteran stakeholders, activities were identified and recommendations made to address areas of concern 

or weakness identified through the survey.    

 

Follow-through on recommendations resulted in the following:  

 

(1) In 2015 a comprehensive reference guide that outlines benefits and services for veterans was created 

by the Veteran Services Office to assist veterans in understanding their education benefits.  Also, work 

continues on the creation of a handout to give to new veteran students to inform them of available 

campus-based services and support for veteran students;  

(2)  In June 2015, a Memo of Understanding between FSU and the US Department of Veterans Affairs to 

establish readjustment counseling services on our campus to assist veteran students in their transition 

from military life to university life as a means to address improved information and availability of mental 

health and behavioral health resources for veterans.  Monthly professional counseling has been arranged 

using discussion group approaches for student veterans and links have been made between the FSU 

Disability and Counseling Office and the Veteran Services Office to coordinate emergency or immediate 

needs for counseling;  

(3) In response to a need for increasing social activities for veterans, fall 2015 activities included an 

overnight hiking trip with the campus outdoor program and a campus-based seminar conducted by the 

Small Business Administration on veteran small business ownership. Plans are being made for activities 

and ceremonies to honor veterans during the week of Veteran’s Day and an end-of-term reception to 

honor the graduating veterans.  Marion County Parks and Recreation has joined with the Veteran 

Services Office to plan and hold the first Welcome Weekend for our veteran students during summer of 

2016 with activities to include a barbecue, entertainment and orientation materials targeting veteran 

students;  

(4) Professional development for faculty and staff on issues and challenges of veterans is also a priority 

for the Veterans Services Office.  Such activities have included a presentation from a representative from 

the Vet Center in Morgantown during Faculty Development Week regarding needs and issues of veteran 

students.  The speaker’s very informative PowerPoint was emailed to the all faculty members as a 

reference.   In October 2015, the Veteran Certifying Official met with the Deans and Chairs to enlist their 

assistance in setting up a program called the Green Zone.  This program would identify and train 

designated faculty who veterans could approach to seek advice or assistance.  This program is in the 

beginning stages and is slated to be in place by the end of the fall 2015 semester with designated faculty 

identification in progress. The Veteran Certifying Official also presented to a group of FSU advisors on 

issues to consider when advising veteran students. 

 

 

The Title III grant has provided funds for upgrading classroom technology (including the purchase of 

iPads and laptop computers, and the installation of “Smart” technology in several classrooms), purchase 

of lab equipment and supplies, renovation of two rooms for group study and mentoring activities, 

hardware and software for desktop video production, and faculty development programming and 

stipends for course revision.   

 

Throughout the five-year grant period (2012-2017), $2 million has been awarded to the School of Business 

and the College of Science and Technology.  Within the School of Business, the funding has been used to 

create a student peer mentoring program, provide professional development to faculty, create 
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collaborative spaces and classrooms, and purchase technology, including lecture capture, iPad and laptop 

carts.  Currently, the School of Business Peer Mentoring Program employs 8 student mentors, serving 7 

courses and 14 sections.  In addition, a Business Learning Coordinator was hired to assist with course 

redesign. 

 

The Veteran Service Office, VP for Student Services, Office of Counseling and Disability Services, among 

many other units, have supported the initiatives described for the veteran students.  No new budget 

dollars were allotted to these initiatives outside of existing operation budgets, with exception of the 

Diversity for Equity Grant which was used to support the Veterans Initiative Group and subsequent 

activities.   

 

The current success of this strategy is due to the Title III grant and the ongoing collaboration with other 

departments at FSU.  The Office of Information Technology provides continued support with the setup 

and implementation of the new technology.  The Fairmont State Foundation is responsible for assisting 

with the endowment challenge of the grant.     

Collaboration of faculty with Peer Mentors and the Business and STEM Learning Coordinators have been 

essential to the success of the program. 

 

A cross-section of campus student service units, faculty and academic programs, and senior leadership 

have been involved at some level with the Veterans Initiative Group's efforts and activities.  In addition, 

the Veteran Services Office staff have coordinated with several external groups as identified in Activity 3 

narrative. 

 

Progress Toward Degree Strategy 

 

This strategy will focus on efforts to create an institution-wide emphasis on the relationships between (1) 

retention, progress toward degree completion, and student success in general and (2) the impact of 

specific initiatives meant to enhance retention with retention serving as an indicator of progress toward 

degree.  

 

FSU has focused increased attention and resources over the last year on analyses and use of institutional 

data, program assessment and assessment of learning, and implementing strategies to support students 

in negotiating the academic and student life challenges of college. Activity 1 below will describe an effort 

to create better strategies at the institutional level for using institutional data to understand the 

correlations between macro-level metrics on retention, enrollment, and graduation (persistence), specific 

initiatives  to ensure student success, and which initiatives are most likely to best position students for 

success (progression). Activity 2, the FSU Writing Center, provides an example of a specific initiative 

focused on providing students with a support service intended to enhance their chances for academic 

success. (Other related initiatives are described elsewhere in this report.) 

 

Activity 1: 

 

In 2013-14 FSU administrative leadership, faculty and professional staff from multiple offices and services 

engaged in broad-based, intensive efforts to focus on existing structures that support students. This 

ranged from initial contact and communication with students (marketing and recruiting) through entry 

and transition into FSU (the “first-year experience”), and into assessment of students learning experiences 

in courses and programs. This has included examination of structural elements of the University that 
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support retention and academic success as an institutional responsibility, and specific academic and 

student services activities designed to support and enhance students’ experience. 

 

To better utilize institutional data, and to help design data collection strategies for initiatives in 

development and implementation, FSU will utilize institutional assessment and research processes 

structured to examine “persistence” and “progression” rates for our students.  FSU’s application of these 

constructs will include creating data analysis strategies for examining institutional data and its 

correlations with data on specific activities/initiative intended to support persistence. 

 

Toward fulfillment of this activity, several initiatives have been undertaken including: 

(1) Continued support and involvement of the Campus Collaborative for Recruitment and Retention 

(CCRR) in identifying data needs and data application to improve student retention and success; (2) 

Review and analysis of data needs, data collection and costs, and data analysis to support better decisions 

regarding retention and graduation of our students.   

 

The VP for Institutional Assessment and Effectiveness, VP for Student Services and Vice President and 

Chief Information Officer continue to collaborate and discuss these issues in concert with the President’s 

Council, members of Academic Affairs/Dean’s Council, and the CCRR.  To date, an interdisciplinary team 

of staff and faculty are being utilized to serve as an institutional research task force. This effort has 

resulted in a redesign of public data and information on the institutional website, locally administered 

surveys pertaining to recruitment and satisfaction, and data requirements for institutional assessment 

and effectiveness.   

 

Activity 2: 

 

In the fall 2013, the University developed and opened the Fairmont State University Writing Center to 

support approaches to Developmental English and first year Composition. Faculty and academic 

leadership in the Department of Language and Literature developed the Center as a foundation to 

support the University’s broader efforts in the teaching of writing on all levels.  

 

The Center is headed by a faculty member in Language and Literature, supported through reassigned 

time. The Center is staffed by peer tutors, upper-level English and English Education majors who are 

supported by ongoing professional development.  The Writing Center focuses on building 

communication and language skills rather than simply proofreading documents.  Assessment was built 

into the Center from the beginning, using both grade and retention data and qualitative evaluations from 

both students and faculty.  We have slowly and steadily grown in terms of the number of students we 

have served.  This has created challenges in keeping tutors trained and prepared.  While it is hard to 

prove a direct causal relationship between student success in the classroom and their Writing Center 

visits, both students and faculty have noted improvement in writing skills and increased academic 

confidence overall. 

 

Part of the Writing Center assessment process is tracking demographics about what populations we are 

serving.  While we are finding our students from all of the potentially “at risk” populations, our data is 

self-reported, making it unlikely we will get good data on income levels. 

 

In addition to the above mentioned faculty and staff, no additional human resources have been employed 

to actuate these activities.  The "matrix" approach to institutional research has several units contributing 

from their existing operational budgets as needed.  This includes staff time toward these initiatives as 
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well as direct expenses, such as those needed for participation in the National Survey of Student 

Engagement, etc.   

 

The Writing Center requires physical space (two rooms), technological investment (three computer 

workstations), and human resources (Director, Graduate Assistance, and fourteen peer tutors).  These 

investments were made from existing institutional financial resources.   

 

In addition to the collaborations described for Activity 1, Activity 2, the Writing Center, involved 

promotion and support from various students services (Advising Center, Office of Retention, Counseling 

Services, Residence Life) which has contributed much to its success and effectiveness.   

 

Student Loan Default Rate Strategy 

 

Student loan default can adversely impact a student’s credit for many years.  It is imperative that 

students understand the rights and responsibilities that are intrinsic with educational debt.  This 

awareness starts when the student initially takes out the first loan, continues during the enrollment 

period and extends through the repayment period.  Students need to be aware of the total amount 

borrowed, what the projected monthly payments will be and what their potential earnings may be based 

upon Bureau of Labor statistics for intended occupations.  The focus of this strategy will be regular 

outreach to students while they are enrolled.   

 

Federally required entrance counseling is done by new borrowers through an online website developed 

by Department of Education.  This information is very important but needs to be reinforced during the 

student’s period of enrollment.  Informed borrowers will be less likely to default on student loans.   

 

Activity 1: 

 

At any point that students are offered educational loans, there will be information sent to them on the 

total amount of indebtedness that they have reached as well as estimates on the monthly repayment 

amount and the average starting salaries for occupations that are associated with their major areas of 

study. The content of the messages will vary as students accumulate more debt and/or come closer to 

graduation based upon earned credit hours.   

Before the beginning of the fall 2015 term, financial aid letters were mailed at least two-three weeks ahead 

of the previous year's schedule.  This effort provided students with cost and aid information with which 

they could make better informed decisions.   In addition, survey questions were added to the course and 

institution withdrawal screen on the Falcon Electronic Information Exchange (FELIX) interface to capture 

reasons students withdraw from a course or from the institution.  Both actions not only impact or have 

implications regarding progress toward degree, but also have implications for students receiving federal 

student financial aid.    Information from this analysis should help devise intervention strategies to help 

reduce Satisfactory Academic Progress (SAP) problems for students.   

 

Activity 2: 

 

Fairmont State will guide students in the management of college costs by providing them with access to 

information needed about budgeting.  This support will be coordinated through direct services from the 

Office of Financial Aid and Scholarships. Student support and dissemination will also occur in the 

Campus Collaborative for Recruitment and Retention (CCRR) first-year seminars and Passport initiatives 

activities referenced elsewhere in the Compact report. 
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Fairmont State provided to all first time freshman and upper-level students the opportunity to attend and 

participate in a budgeting workshop.  They were presented with the tools and resources in order to assist 

them in managing their college and personal costs.  Information was provided to them in order to obtain 

their credit reports and FICO scores, information on their loan indebtedness, and tools to access on-line 

budgeting resources.  This workshop represented the first of a three workshop series as part of the first-

year seminars and Passport initiatives.   

 

 

Activities and initiatives under this strategy did not require any resources beyond existing personnel and 

operating budgets.   

 

The Campus Collaborative for Recruitment and Retention (CCRR) has disseminated and supported the 

above strategic effort to better educate the students on budgeting at Fairmont State University as part of 

the first-year seminar and Passport initiatives. 

  

The Office of Retention collaborates with the Campus Collaborative for Recruitment and Retention to 

track and monitor the students as they complete their Passport initiatives and complete the first-year 

seminar. 

 

The Vice President for Student Services, Vice President for Institutional Assessment and Effectiveness, 

and Vice President and Chief Information Officer, and Provost and Vice President for Academic Affairs, 

and staff as needed, collaborated on aspects of the implementation of this activity's elements.   


